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Abstract

In this research paper I seek to understand the degree to which innovation is
embraced or exhibited as a result of the intersection between individuals, the
metaphors we live by, and the language and culture of an organization. Through a
process of narrative inquiry, I explore the ways in which educators might imagine
new possibilities and create new models for things that cannot yet be seen, thus
optimizing the ability of both an individual and an organization to be truly innovative
and creative in praxis. Paradoxes of innovation and factors that promote or limit
innovation in a system, organization or institution are presented through the case
studies and through narrative. Factors that affect an individual’s desire or ability to
create or innovate are discussed through the analysis of each case study and are
highlighted throughout the narrative interviews. I consider the ways in which
individuals might better negotiate and navigate the constraints within organizations,
thinking “anew and acting anew, rising with the occasion, overcoming the dogmas of
the past” (Lincoln, 1862). A new model for leadership constructed as a result of this
research process is presented in the Conclusion. This model has the ability to
transform the places and spaces within organizations that have become fixed by the
status quo and offers potential for further consideration in future research
opportunities regarding educational innovation and transformation.
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Chapter 1
Introduction
What we see is not simply a function of what we take from the
world, but what we make of it (Eisner, 2002).
In his keynote address for Ted Talks, February 2010, Sir Ken Robinson presented
the following views on today’s educational system:
We do not need evolution, but revolution in education. One of the real
challenges is to innovate fundamentally, transforming it into something
else. The great problem for reform or transformation is the tyranny of
common sense– the things that people think can’t be done any other way.
Innovation is hard because it means doing something that people do not
find easy, challenging what we take for granted, things that we think are
obvious. In Washington, D.C. on December 1, 1862, one month before
signing the Emancipation Proclamation, President Lincoln sent the
following message to Congress:
The dogmas of the quiet past are inadequate to the stormy present.
The occasion is piled high with difficulty, and we must rise- with
the occasion. As our case is new, so we must think anew, and act
anew. We must disenthrall ourselves, and then we shall save our
country.
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There are ideas that we are all enthralled to, which we take for granted as
the natural order for the ways things are. Many of these ideas have been
formed, not to meet the needs and circumstances of this century, but to
cope with the circumstances of a previous century. We have built our
educational systems on an industrial model and more recently, on the
model of fast food, where everything is standardized, impoverishing our
spirits and our energies as much as fast food is depleting our physical
bodies. We must change our metaphor from what is essentially an
industrial, manufacturing model based on linearity and conformity to a
model based on the principles of agriculture, which recognizes human
flourishing in an organic process, creating the conditions under which one
will begin to flourish (Robinson, 2010).
My 25-year experience in education within three provinces has enabled me to
witness a range of cultural and/or structural elements that shape systems and
organizations affecting individuals’ ability to flourish, innovate or be creative within
these organizations. If we (society, countries, nations) are to truly transform education,
imagining new possibilities and realities then we need to embrace different models of
education, structuring our systems accordingly. What do these new models need to be
like? What are the factors that will enable new possibilities to emerge? “What sort of
pedagogy is called for in what some call exceptional times? How can we create
environments in our classrooms and our schools that are provocative and sustaining,
5

environments where we can talk about the community in the making that Dewey called
Democracy?” (Greene, 2008)
Through my research, I explore the ways in which individuals imagine new
possibilities and create new models for things that cannot yet be seen. I also consider the
ways in which individuals negotiate and navigate the constraints within organizations,
thinking “anew and acting anew, rising with the occasion, overcoming the dogmas of the
past” (Lincoln, 1862). I seek to understand the degree to which innovation is embraced or
exhibited as a result of the metaphors we live by and the intersection of the individual
with the language and culture of an organization. Paradoxes of innovation and factors that
promote or limit innovation in a system, organization or institution will be highlighted.
Those factors that affect an individual’s personal desire or ability to create or innovate
will be presented and discussed. Analysis of personal narratives guide the development of
a framework that I contend will optimize the ability of both an individual and an
organization to be innovative and creative in praxis. It is my contention that together
these narratives offer us a model for transforming the places and spaces within
organizations that have become fixed by the status quo.

My Search for Meaning …
A narrative is composed of a unique sequence of events, mental states,
happenings … these are its constituents. But these constituents do not as it
were have a life or meaning of their own. Their meaning is given by their
place in the overall configuration of the sequence as a whole, its plot or
6

fibula. The act of grasping a narrative, then, is a dual one: the interpreter
has to grasp the narrative’s configuring plot in order to make sense of its
constituents, which he must relate to the plot. But the plot configurations
must itself be extracted from the succession of events” (Bruner, 1990, p.
43).
I narrate my research from a unique set of events, mental states and happenings
gathered from a range of sources, which include my own experiences within education
and the stories of others in settings outside of education. The pivotal point that brought
me to this inquiry into innovation and creativity is my experience with cancer and the
innovative surgery developed by the surgeon overseeing my care. This narrative
significantly shapes my inquiry and ignites my passion for understanding educational
innovation and transformation providing the raison d’être for my thesis. By exploring
this narrative I seek to understand the connection between the surgeon’s unyielding
commitment to patient care, his innovative practice, and how these beliefs, actions, and
way of thinking might be transcended into educational reform. Through the exploration
of various lived experiences and personal narratives of my own and of others, I endeavor
to find important intersections and meaning that will allow the organizations we call
schools to be “imagined forward differently” (Zatzman, 2009), out of a state of entropy
and into one of renewal and innovation in praxis.
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Theoretical Framework, Research and Literature Review
Innovation, Creativity and Imagination
The following definitions and body of research on innovation, creativity and
imagination presented in this chapter will help to frame my research. One definition of
innovation offered by Luecke and Katz (2003)
Innovation … is generally understood as the successful introduction of a
new thing or method … Innovation is the embodiment, combination, or
synthesis of knowledge in original, relevant, valued new products,
processes, or services (p. 2).
Analysis of the term "innovation" by Baregheh (2009) within the organizational context
defines innovation as “the multi-stage process whereby organizations transform ideas into
new/improved products, service or processes, in order to advance, compete and
differentiate themselves successfully in their marketplace" (pp. 1323- 1329). Innovation
often involves creativity, but is not identical to it and involves acting on the creative ideas
to make some specific and tangible difference in the domain in which the innovation
occurs. Amabile (1996) proposes
All innovation begins with creative ideas … we define innovation as the
successful implementation of creative ideas within an organization. In this
view, creativity by individuals and teams is a starting point for innovation;
the first is necessary but not sufficient condition for the second (pp. 11541155).
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For innovation to occur something more than the generation of a creative idea or insight
is required. The insight must be put into action to make a genuine difference, resulting in
new or altered processes within the organization, or changes in the products or services
provided. The case studies shared within my research paper illuminate the basis upon
which innovation occurs, which I propose is often situated in an individual’s desire to
overcome a constraint or adversity, thereby making a significant difference in the
particular lives of individuals for whom the innovation is designed or created.
There are many definitions of creativity to draw from. A number of them offering
the perspective that creativity is the generation of imaginative new ideas (Newell &
Shaw, 1972) involving a radical newness innovation or solution to a problem and a
radical reformulation of problems. Other definitions suggest that a creative solution can
integrate existing knowledge in a different way. Another set of definitions proposes that a
creative solution, either new or recombined, must have value (Higgins, 1999). Ogilvie
(1998) suggests a novel idea is not a creative idea unless it is valuable or it implies
positive evaluation. Imagination, which involves the generation of ideas not previously
available as well as the generation of different ways of seeing events, is important to
achieve creative actions. If we combine these definitions, we can say that
Creativity involves the generation of new ideas or the recombination of
known elements into something new, providing valuable solutions to a
problem. It also involves motivation and emotion. Creativity is a
fundamental feature of human intelligence in general. It is grounded in
9

everyday capacities such as the association of ideas, reminding,
perception, analogical thinking, searching a structured problem-space, and
reflecting self-criticism (Sefertzi, 2000, p. 2).
Creativity involves not only a cognitive dimension (the generation of new ideas) but also
motivation and emotion and is closely linked to cultural context and personality factors
(Boden, 1998). There are three main types of creativity, each involving different ways of
generating ideas: combinational, exploratory, and transformational. Combinational
creativity involves new combinations of familiar ideas; exploratory creativity involves
the generation of new ideas by the exploration of structured concepts; and
transformational creativity involves the transformation of some dimension of the
structure so that new structures can be generated (Sefertzi, 2000, p. 2). The case studies
presented in Chapter 3 offer further exploration and insight into these different types of
creativity, illuminating the significance that creativity has for transforming educational
practice.
Why Innovation and Creativity?
Our world has drastically changed from the world of the past. Yet, there is
one organization in today’s world that has changed little from when it was
created over 150 years ago. While the knowledge about the organization
and its production has increased immensely and the environment
surrounding this organization has fundamentally shifted, this
organization’s form and procedures have shifted very little … this
10

organization– the school– is and has been in a state of entropy (Heckman
& Montera, 2009, p. 1329).
As highlighted by this quote, educational institutions have changed very little over
the past 150 years. In a rapidly changing world, many innovations have emerged that
support or enhance vast segments of our society (in health care, science, and art) yet, in
education, we remain static in the structures and approaches that underpin the very core
of the places we call school. I draw from a body of research on innovation and creativity
in order to understand how we might rethink the structures, interactions and approaches
within our institutions, organizations, and school communities. Understanding the
definitions of innovation and creativity that guided my thinking throughout the research
process is as equally important as my consideration of the main objectives of a creative
thinking process and its significant connection to the transformation of our school
communities and organizations. As described by Schlange and Juttner (1997) creative
thinking is “to think beyond existing boundaries, to awake curiosity, to break away from
rational, conventional ideas and formalized procedures, to rely on the imagination, the
divergent, the random and to consider multiple solutions and alternatives” (Sefertzi,
2000, p. 2). If we (society) are to be successful transforming our educational systems and
organizations, we need to embrace a culture of creative thinking and innovation that
includes the following fundamental concepts. These concepts that are fundamental to all
creative endeavors connect to a number of ideas presented by individuals who write
about and research innovation, creativity, and the imagination:
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• Suspension of premature judgment or filtering of ideas (DeBono);
• Use of the intermediate impossible (DeBono);
• Creation of analogies and metaphors (Lakoff & Johnson), through
symbols, etc., finding similarities between the situations we wish to
understand and another situation we already understand;
• Building upon the imaginative (Greene) and ideal situations (inventing
the ideal vision);
• Finding ways to make the ideal vision happen (Eisner);
• Relating things or ideas which were previously unrelated; and
• Generating multiple solutions to a problem (DeBono).
Exploring possibilities (that which could be, rather than holding onto what actually is)
requires imagination. To imagine is the ability to see beyond the immediate, to create
new possibilities. “The imagination is the ability to form pictures or combine the images
in frames or in succession to imitate the facts of nature, but that does not represent
anything real or existing, that is, creative imagination” (Lalande, 1999, p. 520).
Moles (1998) provides the following explanation about imagination
… The ability to quickly create the spirit of many forms, whether verbal,
visual or symbolic, and eliminate them as soon as they are destroyed on
the ground in order to replace them with others in a continuous flow: then
appears in the imagination as a stochastic process. Thus, both the artist as
a scientist and entrepreneur must be flexible enough to exit the insurance,
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the known, the immediate future, and take risks in proposing the new, as
possible (Moles, 1998, p. 63).
I find that Maxine Greene’s exploration of the imagination provides an important
lens through which I narrate and understand my experiences in education. Greene’s
theories, I contend, offer great potential for transforming current educational systems,
institutions, organizations and practice. Greene’s views on the imagination (1994) are
reminiscent of Paulo Freire’s theories as expressed in Pedagogy of the Oppressed (1970).
In order to free the oppressed, Freire proposes that one must problematize one’s own life
in order to realize that a different status is required and can be achieved. Two stages of
this transformation are proposed. The first stage involves becoming conscious of the
reality that the individual lives as an oppressed being subject to the decisions that the
oppressors impose; the second refers to the initiative of the oppressed to fight and
emancipate themselves from the oppressors. He suggests this approach can come across
“limiting situations” that block them, and that these situations are the product of
resistance on the part of the oppressing classes to any change in the status they protect.
Oppressors fall into naïve thinking that one should adapt to existing conditions rather
than construct the new and appropriate conditions required for critical thought- the kind
of thought that builds spaces and opportunities for liberation and the overturning of
oppression through conscious action. Greene’s exploration of the imagination, offered in
the following passage from Carpe Diem, The Art of School Restructuring (Greene, 1994),
similarly inspires and enables us to move into new ways of being in the world.
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Imagination, as is well known, is the capacity that enables us to move
through the barriers of the taken-for granted and summon up alternative
possibilities for living, for being in the world. It permits us to set aside (at
least for a while) the stiflingly familiar and the banal. It opens up to
visions of the possible rather than the predictable; it permits us, if we
choose to give our imaginations free play, to look at things as if they could
be otherwise (Greene, 1994, p. 1).
Greene’s notions of the idea of the possible (distinguishable from the predictable) and the
imagination as being central to creative and appreciative experiences opens to each of us
vision of what might be.
…The playground on the treeless corner, the after-school art class, the
anti-war dialogue throughout the school, health insurance for all the
children… and in each case, imagination has to open the way to a
conception of practice of doing, so as not to die out in moment’s glow of
fantasy (Greene, 2001).
Freire and Greene’s research offer important, complimentary perspectives that I
draw upon in order to frame my research. Freire’s work suggests emerging action arises
from a place of challenge, conscious action that leads to liberation from a current,
oppressed reality. Reflecting upon the stages of the Creative Process (see Figure 1, p.
113) the act of problematizing one’s own life or life events is similar to the stage of the
Creative Process that begins in the challenge/inspiration phase of the process and leads
an individual into a place of new possibilities by imagining, generating and creating a
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different reality which has hitherto been invisible. In considering Greene’s body of work
(in light of the Creative Process) I see entry into new places of possibility starting from a
point of inspiration and/or imagining which results in an opening up of a space to
something that has yet to be determined, the overcoming of a challenge or the reframing
of a current reality. The Creative Process image shared in Chapter 5 (Figure 1, p. 113)
shows no specific starting point, thus entry into the process flows from place of need or
desire of the individual, is iterative and emergent in nature. By utilizing a mindset that
embraces complimentary elements from the research of Freire (problematizing a current
reality) and Greene (imagining what might be otherwise), the creation of something that
had previously eluded the individual is realized. By thinking differently, utilizing the
complimentary mindsets of Freire and Greene (thinking which I suggest is encompassed
in the Creative Process) we are able to transform the places and spaces in which we
currently exist, to think and “act anew … rising with occasion, overcoming the dogmas of
the past” (Lincoln, 1862).

Theme of the Individual and the Social
Individuals construct the realities of their social lives as surely as societies
shape individual consciousness; primarily through the use of language
they share with one another (Berger & Luckmann, 1966, pp. 35-39).
The relationship between the individual and the social (Maynes, Pierce, & Laslett,
2008) underlies the thinking that frames my research. The relationship between the
individual and the social is layered within the body of research on innovation and
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creativity and it is those relationships, as connected to innovation and creativity, which I
explore. Lakoff and Johnson’s Metaphors We Live By (1980) contributes to the theme of
the individual and the social. Understanding metaphor as a narrative inquirer and
narrative interviewer is of particular importance and significance to my research process
particularly the way in which metaphor embodies my actions while I seek to understand
the storied lives of others. With reference to key concepts embedded in the works of
Bhabha (1994), Freire (1970) and Amabile (2007), I show the connections between
underlying philosophies captured within these works and how understanding these key
concepts contributes to creative and innovative mindsets of individuals within
organizations, mindsets, that I argue, ultimately enable transformation of organizations
and the creation of new realities.
Chapter 1 introduces the research methodology utilized and the rationale behind
why I chose to use a process of narrative inquiry and narrative interviewing to
consolidate my perspectives. Chapter 2 presents a narrative by which I explore my
experience with cancer and the way in which this unfortunate disease entered my life. I
use the notions of dimensionality (Clandinin & Connelly, 2000), wakefulness (Clandinin
& Connelly, 2000), wide-awakeness (Greene, 1978) and metaphor (Lakoff & Johnson,
1980) as the lenses to look back upon the events leading up to the diagnosis, the actual
diagnosis of cancer, the subsequent treatment, and finally, arrival on the other side of this
disease. In Chapter 3, two case studies are shared that further extend my thinking about
the work of Freire, Bhabha and Amabile and link their significance to educational
innovation and transformation. Chapter 4 presents two narrative interviews with
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individuals selected from outside of education, highlighting key factors that affect an
individual’s ability to innovate or create and offer perspectives on how we might learn
from these understandings. Chapter 5 presents my conclusions and suggests a new model
of leadership that will enable successful navigation through the structures of our
educational systems and organizations and will promote the emergence of new
possibilities for being and working with one another. Within this new leadership model
the sort of pedagogy necessary for what some would say are exceptional times is
mobilized: “creating environments in our classrooms and our schools that are provocative
and sustaining, environments where we can talk about the community in the making that
Dewey called Democracy” (Greene, 2008).

Research Methodology
Narrative Inquiry and Narrative Interviewing
In this thesis I seek to understand the degree to which innovation is embraced or
exhibited as a result of the metaphors we live by and the intersection of the individual
with the language and culture of an organization. Factors that affect an individual’s
personal desire or ability to create or innovate that I am presenting are discussed through
analysis of personal narratives and narrative interviews. In order to fully understand the
narrative interviewing process and the fundamental principles of narrative inquiry, I draw
upon the work of Bruner (1990) and Connelly and Clandinin (2000), as well as Johnson
(2003) and consider how their work on narrative inquiry provides a space in which I
might situate this thesis. Narratives are infinite in their variety and can be found
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everywhere. “There seem to be in all forms of human life, a need to tell … By telling,
people recall what has happened, put experience into sequence, find possible
explanations for it, and play with the chain of events that shapes individual and social
life” (Jovchelovitch et al, 2000, p. 2).

Our Storied Lives
Stories and narrative provide meaning and belonging in our lives. They
attach us to others and to our own histories by providing a tapestry rich
with threads of time, place, character, and even advice on what we might
do with our own lives. The story fabric offers us images, myths and
metaphors that are morally resonant and contribute both to our knowing
and our being known. Human knowledge is embedded in our stories and
also shaped through the act of storying. Storying is linked to our sense of
becoming as well as our being in this world. As a reflective action, the act
of storying sustains us and allows us to enter into a caring relation with all
the parts of ourselves” (Noddings & Witherell, 1991, p. 1).
The use of narrative inquiry and narrative interviewing requires the researcher to
have an understanding of the way stories shape our lives. Jerome Bruner (1990) reminds
us a story is always somebody’s story; stories inevitably have a narrative voice and
events are viewed through a particular set of personal prisms. Stories and narrative link
the worlds of thought and feeling. Stories offer us pictures of real people in real
18

situations, struggling with real problems. They invite us to speculate on what might be
changed and with what effect. Eisner (1988) suggests that when using the narrative
mode, qualitative researchers work in a quest to rediscover the qualities, the complexities,
and the richness of life. As described by Connelly and Clandinin (2000), narrative
inquiry recognizes that lives are embedded within particular cultures and histories.
Stories are crucial both for making sense of others’ lives, as in the research process, and
for trying to make sense of our own lives. These descriptions of story and narrative
inquiry illuminate for me the significance of the relationship between the individual and
the social. These conceptions of story and narrative resonate strongly with me and guide
me as a researcher as I attempt to make sense of the relationships and events shared by
my participants throughout the research process.
Maynes, Pierce, and Laslett (2008) discuss the relationship between the individual
and the social. They contend that personal narrative can be particularly useful for
understanding agency because it “highlights the construction of accounts and
explanations of activities through inter-subjective encounters involving multiple
perspectives and agendas” (p. 111). Reflecting on this quote, my understanding of agency
has become an important element of my research, particularly based on my personal
experience with site-based management and the way in which site-based management
enabled agency of members of the school and within the greater community. Agency, as
defined by Encarta encyclopedia, “the means, action, or medium by which something is
accomplished”, might also be described by the term empowerment, and, I contend, links
to Freire’s description of generative curriculum (1970) and Amabile’s theory of creativity
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and innovation (2007). By exploring the narratives shared by my research participants,
examining the degree to which agency was fostered within each organization and culture
that they are part of, I seek to understand agency’s relevance, importance and influence
on creativity, innovation and change. Gathering a range of perspectives helps support my
understanding of whether my reality is solely my reality, or whether there exists some
shared understandings regarding the degree of agency required to propel or move an
organization forward. I explore the factors affecting an individual’s personal desire or
ability to create or innovate within an organization, how these factors might intersect with
organizational language and culture, and the degree to which an organization is able to be
innovative or creative as a result of these intersections.
In order to ensure that I sought out a variety of perspectives, the following
participants were approached for interviews:
•

Management and Senior Management (Education)

•

Physician, Surgeon (University Health Network)

•

Artist/Storyteller (Aboriginal Elder)

Two interviews were utilized in the formulation of the conclusions presented in Chapter
5– the interviews with the surgeon and with the artist/storyteller. At this particular point
in time, I was not able to explore the perspectives of participants associated with the
educational sector to the degree to which these interviews would sufficiently inform this
body of research. So, for the purposes of capturing an educational perspective, I drew
upon my own narratives of educational practice and experience and utilized these as case
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studies for further inquiry. The voices of the individuals selected for this body of research
is further discussed in the conclusions and informs the implications for future research.
The individuals that I interviewed come from very different fields and spaces
within my life and outside of the direct field of education. It is interesting to note that in
each of their respective roles and life journeys, they touch on the realm of teaching, not in
the traditional sense of teaching in schools or educational institutions, but as teachers
thorough their interactions with those with whom they have contact and ongoing working
relationships. I selected these participants to interview because of who they appeared to
be as individuals based on my ongoing interactions and conversations with each of them.
I was interested in understanding more about what I have come to know about their way
of thinking as a result of these interactions. I wanted to understand more about what
drives the thinking of an individual and the kind of thinking that results in innovative or
creative ways of approaching one’s work despite the realities or mechanisms that attempt
to lock an individual into a set way of doing the work or being in their role. Each
individual articulated that their interactions with others were guided by a desire to make a
difference, to do things differently and to inspire passion and excellence throughout one’s
journey in life. I was interested in finding out how these beliefs might be similar in nature
and whether or not the metaphors they live by might hold something in common. In
particular, how do these metaphors inform the work that each of them do on an ongoing
basis within each of their fields and throughout their career? I conducted interviews with
two individuals, a surgeon and an artist, throughout this past year. The research
participants had the opportunity to read drafts of this study and were presented with the
21

key findings. The interview schedule that was used to guide the interviews (found in
Appendix 1) is organized into the following themes or topics:
1) Determining background information of participants;
2) Establishing participant thoughts about creativity or experiences with
creativity;
3) Establishing participant thoughts about innovation or experiences with
innovation;
4) Eliciting participant thoughts about change or experience with change;
5) Providing an opportunity for participants to provide additional thoughts
The interview schedule was designed with these particular themes in order to walk
participants through an internal journey (inside their mind’s eye so to speak) regarding
their work within an organization. Various probes within each question were formulated
to facilitate the extraction of the participants’ sense of agency. Analysis of the interviews
was guided by understanding Bruner’s description of narrative, the notions of threedimensionality (Clandinin & Connelly, 2000), wakefulness (Clandinin & Connelly,
2000), wide-awakeness (Greene, 1978) and metaphor (Lakoff & Johnson, 1980). I used
these lenses to analyze and understand events that constitute my inquiry, seeking new
insights and to formulate a new plot line for my narrative of educational transformation.
We shall not cease from exploration
And the end of all our exploring
Will be to arrive where we started
And know the place for the first time (T.S. Eliot, 1942).
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Chapter 2: Beyond the Diagnosis
A narrative is composed of a unique sequence of events, mental states,
happenings… these are its constituents. But these constituents do not as it
were have a life or meaning of their own. Their meaning is given by their
place in the overall configuration of the sequence as a whole, its plot or
fabula. The act of grasping a narrative, then, is a dual one: the interpreter
has to grasp the narrative’s configuring plot in order to make sense of its
constituents, which he must relate to the plot. But the plot configurations
must itself be extracted from the succession of events (Bruner, 1993, p.
43).
In this chapter, I share my experience with cancer and the way in which this
unfortunate disease entered my life. I use the notions of dimensionality (Clandinin &
Connelly, 2000), wakefulness (Clandinin & Connelly, 2000), wide-awakeness (Greene,
1978) and metaphor (Lakoff & Johnson, 1980), as the lenses to look back upon the events
leading up to the diagnosis, the actual diagnosis of cancer, the subsequent treatment and
finally, the arrival on the other side of this disease. Through the narration of these events
I intend to show that what I initially perceived as an unfortunate event is in fact extremely
fortunate because of the insights and new plot line it created for my life’s story. Thus, for
this narrative, the title Beyond the Diagnosis, which gets to the heart of seeing beyond
what is, came into being.

Part 1: The Journey Begins
The computer room was hot and crowded. There was a mixed mood of interest,
curiosity, intensity and anxiety as the Teacher Candidates worked together to become
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familiar with the new electronic reporting program that I was demonstrating to them. My
role at that time was Course Director for York University’s Consecutive Education
Program. We were together on a Friday afternoon, in early February, with our goal to
become familiar with evaluation and reporting practices used in Ontario schools. We had
one afternoon, a mere three hours, in which to review our previous knowledge of
assessment and evaluation, learn the reporting program and become prepared for an
upcoming assignment– creating a mock report card for one student in their Mentor
Teacher’s classroom.
As I worked with one of the groups, I could feel a cool trickle at the edge of my
nose. I reached up with the back of my hand and much to my surprise discovered there
was a drop of blood. How odd, I thought (since I never get nosebleeds). Was it the
intense heat in the room? (It was an old building, with an old furnace that had difficulty
regulating the temperatures. In this particular room, no windows could be opened to
alleviate the extreme heat that was being generated by all of the bodies, as well as the
intense heat from all of the computers.) Was this due to the dryness of the cold winter air,
I wondered? I went to the washroom to grab a tissue, wash the blood off my hand and try
to stop the bleeding. I pinched my nose for a few minutes and it seemed to stop. I went
back to the computer room and continued with the seminar. But, my nose still bled,
although lightly. As I pinched my nose, concerned Teacher Candidates began to offer up
all kinds of methods and suggestions for alleviating this situation. I thanked them for
their concern and continued to pinch my nose harder and farther up the bridge, as one of
the Teacher Candidates had suggested I do.
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Twenty minutes went by and the bleeding persisted, so, it was mutually decided
that ice on the back of my neck would be a good thing to try at this stage. One of the
Teacher Candidates went to get the ice and we continued with our seminar- ice on the
back of my neck and me pinching my nose, all the while trying to keep our focus on the
task at hand, to learn this electronic reporting program. An hour passed and my nose was
still bleeding. The Teacher Candidates suggested that maybe I had better get to a walkin- clinic and get it checked out. It wasn’t pouring with blood, but I, too, was concerned
that it had been a while now and there seemed to be no change. We wrapped up our
learning and called it a day. I drove, one- handed (not something I would recommend to
anyone) to the nearest walk-in-clinic, which thankfully, was only five minutes away.
The doctor on duty took a look and emphatically stated, “You aren’t pinching it
hard enough”. I explained to him that I had been pinching it on and off for over two
hours, but, he insisted that I needed to pinch it with greater force for twenty minutes.
While I sat on the exam room table, he grabbed the bridge of my nose with a large towel
and said, “Like this. Two hands! ” It was excruciatingly hard and painful. He told me to
take the towel and pinch it like he did for twenty minutes and indicated that he would
come back to check on me when twenty minutes was up. So, there I sat, pushing on my
nose with the greatest force I could muster for over twenty minutes until his return. He
removed the towel, took a quick look and said with satisfaction in his voice, “There. It
has stopped.”
I got up from the table, thanked him and headed to the car. I had no sooner sat in
the car and my nose started to bleed again only this time with much greater flow. What
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was I going to do? I wasn’t going back inside the clinic, only to be subjected to some
more painful nose grabbing. If this doctor had known what he was doing, then why, I
asked myself, was my nose still bleeding? Not only that, why was it significantly worse?
I looked at my watch– it was 3:30 pm. Thoughts flooded my brain– I need to get home.
Koda (our dog) needs to be let out. He’s been cooped up all day and Karl (our son) has
jazz band, so he won’t be home in time to let Koda out. I should really try to get to our
family doctor before they close. I had a plan– get home, let the dog out, and then get to
our family doctor’s office.
I made it home and thank goodness, the bleeding seemed to have eased off.
Maybe the clinic doctor was right after all? Maybe the pinching finally worked? I took
Koda down the side of the house and back inside. His feet were wet from the snow so I
bent down to dry them off with the towel. All of a sudden, blood started to pour from my
nose, dripping onto the floor. I ran to get tissues from the bathroom and then ran to the
kitchen to call the family doctor’s office. The receptionist said to come in right away,
they would fit me in as soon as I got there. So, with keys in hand, a tea towel and tissues
clutched to my nose, I headed to the car.
I was just about to start the car when I could see in my peripheral vision, a vehicle
pulling into the driveway. Much to my surprise and great relief, it was my husband. He
never got home this early. What incredible timing and fate that Paul should be here at this
very point in time. We headed off to the doctor’s office. We were told that it might be
better to get treated in emergency since there is more equipment and access to specialists
there. So, off to the hospital we went. It was now 5:00 p.m. and my nose had been
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bleeding for four hours. By 10:00 p.m., after having undergone several procedures and
attempts to stop the bleeding (bleeding twice through the nasal packing) things were
finally under control. The doctor-on-call said to come back to the emergency in three
days in order to get the packing removed.
As I think back on this initial experience, I can’t help but notice a couple of things
about my state of mind amidst all of this excitement. At the time, the nosebleed seemed
like a minor disruption, or a slight inconvenience. I also remember feeling somewhat
angry about it all. I had other, more important things to do, far more important things
than to be disrupted by something as minor and inconvenient as a nosebleed. The events
at this stage had no significance as being either major or life altering, neither from my
perspective, nor from the perspective of the walk-in-clinic doctor who had dismissed the
event as “just a nosebleed”. His curt, business-like response reinforced this perspective of
the situation- insignificant and “just a nose bleed”. Even my desire to keep teaching
through the entire event (all the while knowing in the back of my mind that this was a
very strange occurrence, as I have never had nosebleeds) showed a lack of wideawakeness. The doctor and I both shared this state of unconsciousness, a considerable
lack of wakefulness to what was actually going on. The clinic doctor did not seek any
medical history or show any desire to look in my nose to see if there was something
underlying the outward symptom. I did not push or ask any questions of him with regards
to it. Even though the desire to ask him about it was nagging at me the entire time
instead, I suppressed it into the back recesses of my mind. I now wonder, perhaps I really
didn’t want to know that something could be wrong?
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Three days passed and I returned to the emergency room to have the packing
removed. The doctor removed the packing and looked at me with what I would describe
as genuine concern in his eyes. He asked about my medical history, seemingly curious
about whether I had ever had a nosebleed before. It struck me as interesting that I had
three previous doctors interacting with me over this and yet not one of them, not the
walk-in-clinic doctor, or the two other doctors who had treated me that night in the
emergency, none of them had wanted to probe further into this anomaly. This doctor
recommended that I seek a further consultation with an ear, nose and throat (ENT)
specialist and immediately made arrangements for me to see an ENT specialist for the
next day.
I went to the specialist’s office filled with strong apprehension inside of me. What
could the specialist possibly discover related to such persistent bleeding? My imagination
ran wild, remembering the movie The Doctor, with actor William Hurt, who played the
unsuspecting lead– a highly successful doctor whose life is drastically altered when he
discovers he has laryngeal cancer, detected because he had coughed up some blood.
Surely cancer can’t be possible; there is no cancer in my family. I reminded myself to put
all negative thoughts completely out of my mind. It is not productive to be sitting here
considering cancer (I kept repeating this to myself over and over like a mantra). I
shouldn’t be focusing on such a negative scenario. Besides, it was a complete waste of
time and effort to be self-diagnosing, particularly since I have no medical background or
knowledge of such things. So, instead, I sat in the waiting room flipping through the
magazines, pretending to read, but in reality not paying the slightest bit of attention to
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any of the content that flashed before my eyes. All I could feel, see and hear were the
cold, glossy pages turning with a flick of anger and impatience underneath my uneasy
fingertips.
I was called into the exam room. The doctor looked into my nose and said the
words that will forever haunt my mind and soul: “You have a fleshy mass in your nasal
vestibule.” I heard the words, but I couldn’t believe what I was hearing. My head flooded
with millions of thoughts. “Do you mean like a polyp?” I asked him, for I had heard of
polyps and knew that these were nothing to worry about. The doctor responded with very
carefully chosen words a second time, “It’s a fleshy mass. We need to do a CT scan to
determine if it is growing down from your brain.” Growing down from my brain? Is that
why I have had so many severe headaches, I wondered to myself? I kept picturing this
octopus-like growth snaking its way from my brain down through my nose. I could hear
myself screaming inside my head. I was overwhelmed with a grave sense of dread and
yet, relieved all at the same time. Relieved, that I was right to have felt or believed that
this nosebleed was unusual and something to be concerned about, but full of dread that
this might prove to be something deadly. In that moment of wide-awakeness, I knew that
what I had previously viewed as an insignificant, minor, inconvenient incident would
ultimately transform and become something much greater in my life. It was for a very
brief moment that I was living, in real life, foreshadowing that writers adeptly embed into
their novels.
A week later part of the mass was excised and a couple of weeks after that the
first biopsy was reported to be inconclusive. The doctor, based on all of his experience
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with polyps, and believing that it was more than a mere polyp, sent it to his colleagues at
Princess Margaret and Mt Sinai for further analysis. Four weeks later I had an
appointment at the University Health Network (Princess Margaret, Mt Sinai and Toronto
General) to meet with the oncologists and radiologist. The mass turned out to be
cancerous and malignant, something called chondrosarcoma. The fast tracking of my
diagnosis, a direct result of the efforts of a couple of diligent professionals became an
incredible lesson for me. This was a lesson about the power of intuition and the
importance of trusting in the inner, intuitive voices, which speak to each of us if we
choose to listen. One might call it wide-awakeness or wakefulness, a state where you are
aware of things beyond yourself; a space that I believe is built by a desire to care for
another beyond one’s self and a desire to make sure that one’s actions are grounded in the
very best of intention.
The young doctor from the emergency had the intuitiveness to ask me about my
medical history and to trust in his instincts that something wasn’t quite right with my
situation. The ENT specialist had drawn from his experience and listened to his own
personal concerns regarding the first pathology that had come back as “inconclusive”. He
had trusted his feelings that the report may not be accurate and was wide-awake enough
to seek another medical opinion. I had recognized the signs that something wasn’t right,
but, because my ego was telling me that I couldn’t possibly have cancer and this disease
couldn’t be happening to me, I chose to push wide-awakeness or wakefulness aside. That
is not to say that one should worry about things in the worst possible light, but, perhaps
given the series of headaches and ongoing nasal congestion for four years previous to this
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event, I could have been a bit more assertive in seeking out the possible cause of these
symptoms with my own family doctor.
As I look back on this part of my cancer journey I realize that it has redefined
who I am and has reshaped me as an educator. It has reinforced my desire to be
responsive to the other and to ensure I seek first to understand. I realize that it is vitally
important to not dismiss the smaller stories that are going on around us and to not frame
these other stories as insignificant. Instead, I realize that I must always strive to take time
to hear the other side of things and to hold off on a quick fix or easy end to a problem. I
wish to ensure that those individuals who are in the midst of the situation are provided
with a chance to make sense of things for themselves and have opportunity voice to their
concerns, perspectives and ideas. The importance of working as a team in pursuit of a
better alternative is crucial for success, which in Part 2 of this narrative, is addressed in
greater depth.

Part 2 Transformations, Creativity, Caring and Accountability
Our Vision: Achieving global impact
Our Mission: Exemplary patient care, research and education
Our Purpose: We are a caring, creative and accountable academic
hospital, transforming health care for our patients, our community and the
world.
Our Values: * Caring * Excellence * Teamwork * Innovation
* Integrity * Leadership * Respect (University Health Network)
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It was three days following my cancer surgery. I lay in the hospital bed reflecting
on my journey with this frightening disease. This rare form of bone cancer,
chondrosarcoma, resulted in the necessary removal of a large portion of my hard palate.
The typical course of treatment following the surgery would have involved insertion of
an obturator (a prosthesis used to close the opening left as a result of the removal of bone
and tissue), but fortunately for me, my course of treatment was not typical. I was under
the care of an innovative and talented surgeon who has transformed the level of patient
care, particularly for this form of oral cancer. As I lay there, I heard a familiar voice. I
looked up and at the open door of my room stood Dr. Gilbert.
He was dressed in shorts and smiling. This was completely unexpected, since it
was a holiday (August 1st) and I had been informed that no doctors would be making
rounds today. As he entered the room he asked, “How is my patient doing today?”
I was thrilled to see him and so impressed at the degree of caring he showed, taking time
during this holiday (his day off) to make an unscheduled visit. We talked about next steps
involved in my recovery and then, during our discussion, something quite magical
happened. Like a light bulb going off in my head, I could see the connection between this
surgeon’s unyielding commitment to patient care, his innovative practice and how these
beliefs, actions and way of thinking, needed to somehow be captured and transcended
into educational reform. What I realized at that very moment was that I needed to
understand why this physician desired to revolutionize patient care and understand what
pushed him past the resistance of the status quo. I wanted to find a way to connect my
understanding of how this surgeon’s thinking, passion, commitment and drive could lead
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to a framework for how we can make a difference in our schools, organizations,
educational institutions.
In our dialogue, it became apparent that Dr Gilbert‘s first priority was enhancing
the quality of a patient’s life. He was empowered by the belief that the status quo was not
good enough. He believed if one really cares about a patient’s quality of life a better
solution needs to be pursued and found. His quest for a better solution unfolded over a
period of eight years and within the context of over two thousand surgeries. I asked him
how he came to develop this radical method of bone and tissue graft (which utilizes the
shoulder blade and muscle) as a new standard of reconstructive surgery for this particular
form of maxillofacial cancer. He explained that the previous method of treatment
involving prosthesis, which was widely accepted and practiced by most doctors around
the world as the standard form of care, did not provide the patient with adequate quality
of life. In this standard approach, the patient is left with facial abnormalities that are
never fully rectified, since without a replacement of the removed bone, the face literally
drops when the obturator or prosthesis is removed. Having been in the position of facing
this as my possible reality, I recall the emotion that completely overwhelmed me at the
thought of the permanent disfigurement that I would have endured if this standard
approach had been utilized.
Dr Gilbert went on to explain that in knowing he needed to develop a bone and
tissue graft to replace the removed portion of the jaw and palate he had to keep in mind a
bone he could use that had a blood supply so that it would continue to be integral to the
body and would survive radiation should this be required as a follow up treatment. He
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carefully re-examined the human anatomy searching, in particular, for all the bones with
a blood supply that could potentially be used for grafting purposes. In his search, he
noticed that the shape of the shoulder blade appeared to closely resemble the shape of the
bone in the jaw. To be sure, he made an overlay of the two areas and remarkably, as the
two images were superimposed on one another, he discovered they were virtually a
perfect fit. The challenge now became how to harvest this bone and tissue and to develop
surgical procedures and techniques that would ensure success. Many colleagues were
wary and skeptical of this new treatment option, warning him that it was too radical and
risky. But, convinced that it could be done, he persevered and innovated treatment
protocols and developed procedures that are now world-renowned. As he presents this
technique in medical conferences around the world, he is still occasionally greeted with
skepticism and doubt, but his record of over two thousand surgeries with a 99% success
rate speaks for itself.
Now, as I reflect on this conversation, I see that Dr. Gilbert’s frame for thinking
and his mindset provides great potential and inspiration as a model for innovation in
education and for making a difference in our schools. This story offers us a metaphor that
is “morally resonant and contributes to our knowing” (Noddings & Witherell, 1991, p. 1).
This narrative of medical innovation, when connected to Freire’s theories in Pedagogy of
the Oppressed (1970), I contend, acts as a frame of reference that can effectively guide
and support system change and innovation in education. In order to free the oppressed,
Freire proposes that one must problematize one’s own life in order to realize that a
different status is required and can be achieved. Two stages of this transformation are
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proposed. The first stage involves becoming conscious of the reality that the individual
lives as an oppressed being subject to the decisions that the oppressors impose; the
second refers to the initiative of the oppressed to fight and emancipate themselves from
the oppressors. He suggests this approach can come across limiting situations that block
them, and that these situations are the product of resistance on the part of the oppressing
classes to any change in the status they protect. Oppressors fall into the naïve thinking
that one should adapt to existing conditions, rather than construct the new and appropriate
conditions required by critical thought– the kind of thought that builds spaces and
opportunities for liberation and the overturning of oppression through conscious action.
Dr. Gilbert problematized the issue of the quality of life for the patient and in so doing,
realized that a different status was required and could be realized. The oppressor, in this
narrative, is represented by the traditional body of knowledge in the medical profession
and particular way of dealing with maxillofacial cancers. The doctors who embraced this
traditional way, informed by the current body of knowledge, acted as the oppressors in
their attempt to block the initiative because they believed the patients (the oppressed)
should adapt to existing conditions (accept the prosthesis) rather than experience new
conditions (the bone graft innovation) that would actually liberate them (enhance their
quality of life). I contend that in order for innovation to occur, individuals within
organizations need to examine the realities in existence, thinking critically about how
existing procedures might be oppressing others and, with determination, passion, and
drive, initiate emancipation from the oppression as demonstrated by Dr Gilbert and his
quest for innovation.
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To keep moving forward with innovation, Roger Van Oech, President of Creative
Think, a California based consulting firm suggests the following tips in his book A
Whack on the Side of the Head: How You Can Be More Creative (1990):
• Be Dissatisfied- Dissatisfaction can be beneficial to the creative process.
Otherwise you lose the prod you need to spot potential problems and
opportunities.
• Map Out Your Plans- Determine your objective, visualize reaching your
objective.
• Take a Whack At It- You can’t hit a home run unless you step up to the
plate. Don’t wait for your idea to happen, make it happen.
• Get Rid of Excuses- It takes more creativity to get rid of excuses we put
in the way than it does to come up with the idea in the first place.
• Have Something At Stake- Survival, self-esteem, money, reputation,
having something at stake will keep you motivated to make your idea
successful.
• Get Support- It is easier to be creative if your environment both supports
and expects new ideas.
• Sell, Sell, Sell- It is not creative unless it sells. Identify what benefits does
it provide? What does it promise?
• Be Courageous- To fight a bull when you are scared requires courage.
Determine what gives you courage to act on your idea.
• Give Yourself a Deadline- The ultimate inspiration is the deadline. That’s
when you have to do what needs to be done.
• Fight For It- Two basic rules of life are: 1) change is inevitable; and 2)
everybody resists change. Much of the world has its defenses up to keep
out new ideas. “The human mind likes a strange idea as little as the body
likes a strange protein and resists it with a similar energy” (W.I.
Beveridge,) Thus you need to become a warrior and do what’s necessary
to make your idea a reality. Sometimes this means fighting past the
obstacles you encounter.
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• Be Persistent- Once upon a time, two frogs fell into a bucket of cream.
The first frog, seeing that there was no way to get any footing in the white
fluid, accepted his fate and drowned. The second frog didn’t like that
approach. He started thrashing around in the cream and doing whatever he
could to stay afloat. After awhile, his churning turned the cream into
butter, and he was able to hop out. How persistent are you? (pp. 169-182).
As an extremely successful organization in the forefront of cancer research and
cure, the hospitals that are part of the University Health Network and the doctors who are
part of this organization embrace most (if not all) of Van Oech’s mentioned tips. Dr.
Gilbert’s innovative and comprehensive approach to treating this form of cancer, I
contend, embraces these creativity tips from Van Oech (1990). In the narrative interview
with Dr. Gilbert (found in Chapter 4) many aspects of these tips are uncovered. The
mindset for innovation as described by Van Oech’s tips is echoed within the conclusions
in Chapter 5 through the Four Directions of Leadership model that I present as a means to
transform our educational systems and institutions. The statement of purpose of the
University Health Network (as shared at the beginning of Part 2 of this chapter, p. 31) is
grounded in the premise of exemplary care and is reliant on the ability to be creative in
order to transform patient health. It lays a foundation or condition ideal for innovation to
occur. What needs to be integrally linked with the conditions for innovation, is a
collective of individuals within the organization who are not constrained by current
realities and are open to seeing things in new ways, seeing the potential first rather than
only the drawbacks or risks. I argue that the degree to which innovation can occur in an
organization is ultimately dependent on the mindsets and desire of empowered
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individuals within organizations and when these individuals are supported by clarity of
purpose that is focused on improving the human condition then great achievements are
possible.
As I look back on this entire journey with cancer, each stage of my journey brings
a new level of awareness to my beliefs as an educator. What I initially perceived as an
unimportant and an unfortunate event in fact has turned out to be extremely pivotal and
must be reframed as fortunate. It has helped to shape and create my future goals and
desires as an educator. I am moving beyond the diagnosis into a new place and space in
my life’s journey. Through the process of narrative inquiry, by looking back on these
experiences seeking new insights about them, I am propelled forward into a new space
and place in my life. Upon reflection, I can see that a state of the lack of wide-awakeness
and lack of desire to determine what is really going on becomes a roadblock to moving
beyond one’s current reality. The belief that the nosebleed was “just a nosebleed”
reinforced the limiting actions that were taken. The limiting power of this belief held by
the walk-in- clinic doctor locked him into his decision about how he would proceed with
my care. In Metaphors We Live By, Lakoff shares that “Our concepts structure what we
perceive, how we get around in the world and how we relate to other people” (1980, p.
3). Based on this understanding, I contend that the clinic doctor’s inner concepts
structured how he related to me in the presenting situation. Blind acceptance of what is,
kept me and the walk-in-clinic doctor in a state of maintaining the status quo and literally
relying on actions such as holding one’s nose to get by and through the problem. If we
are limited by our concepts of what is in education, we cannot be responsive to the
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students and communities that we work with. By adopting such a limited view of the
world we ignore the uniqueness of the needs of others and supplant them with my way is
the right way framework, or worse, a father knows best mindset. This experience has
made me consider how I can be more awake in the moment and to not “drift or act on
impulses of expediency” (Greene, 1978, p. 43).
In the second stage of my journey, both the young doctor from the emergency
department and the ENT specialist demonstrated the importance of wakefulness and the
power of intuition. It has reinforced for me the importance of differentiating between
what one thinks is happening and carefully deciphering or determining what is really
going on, looking beyond the what is with curiosity and a burning desire to find out. If
we do this we can make a greater difference and perhaps arrive at the correct diagnosis
and ultimately the best treatment plan. But how do we get beyond the diagnosis? The
answer for me lies in the final stage of my journey, in the events that followed my cancer
surgery. It lies within the conversations that I have had with Dr. Gilbert. I realize from
these powerful conversations, the significance of a mindset, particularly one that is based
on excellence of care, a focus on improvement and a strong desire for innovation. The
combination of excellence of care, desire to innovate, and embracing of creativity,
enables significant transformation in our lives and the lives of others, in very powerful
and positive ways.
As I move beyond the diagnosis, I arrive in a new and exciting space and place
where my life story continues to unfold– a space where I am determined to embrace a
mindset that is shaped by curiosity, creativity, innovation, caring and wide-awakeness.
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This new space propels me towards seeking better ways to transform our educational
systems and institutions with renewed passion and hopefulness.
We shall not cease from exploration
And the end of all our exploring
Will be to arrive where we started
And know the place for the first time. (T.S. Eliot, 1942)

Chapter 3: Redefining the Possible

Chapter 3 is divided into two sections. In Part 1, I share the first case study drawn
from my own, personal experience as an educational leader of a culturally diverse
elementary school. In Part 2, I share my journey as an arts teacher leader within a school
charged with the task of transforming the arts programming and experiences within a
particular school. These case studies, as well as the narrative interviews in Chapter 4, lay
the foundation and basis for my conclusions presented in Chapter 5. The examples
represent diverse fields (school administration, music education, medicine, and art). I
contend these varied experiences embody perspectives that actually share many
commonalities and intersections. These inform my perspectives regarding the spaces and
places in organizations where creativity and innovation might flourish and provide us
with the opportunity and basis for moving beyond what is in educational systems and
organizations.
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Part 1 Case Study 1: Creating Our Future
As Human Beings, we are defined by the causes we serve and the
problems we struggle to surmount. Whether it’s Nelson Mandela battling
the scourge of apartheid, Craig Venter unraveling the human genome, or
Larry Page and Sergey Brin bringing order to the vastness of cyberspace,
it is a passion for solving extraordinary problems that creates the
potential for extraordinary accomplishment…You’re going to need
passion for some very specific, very noble challenge (Hamel, 2007, p. 37).
It was mid September 1990 and in my newly appointed role as Vice Principal at
Sechelt Elementary I was keen to put into practice suggestions I had encountered in the
numerous leadership readings I had been doing, in particular, one that made reference to
managing by walking around. As I wandered the hallways of the main floor, I soon came
across a group of boys outside their respective classrooms, engrossed in a game of eraser
hockey, oblivious to my presence and keen on scoring their next goal. Curious as to why
they were not in class and wondering what they were supposed to be doing, I asked them
what class they were missing. They stared up at me with big brown eyes and sheepish
grins and muttered a single utterance– “French”. We continued in dialogue about why
they had been asked to leave class and what their teacher had asked them to do while
outside the classroom.
It quickly became clear from their responses that they did not have positive
feelings or connections to learning French and preferred to misbehave in order to get
kicked out of class so they might continue with their eraser hockey challenge. I indicated
that if they were unable to participate in French with their teacher, they would, instead,
have to learn French in the office with me. I asked them to pick up their belongings and
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follow me. As we entered my office I could sense their frustration, surprise and
bewilderment.
“You’re going to teach us French?” one of them asked in disbelief.
“Yes, I am. French is one of the subjects you are expected to learn, so if you
aren’t able to stay in class and learn it with your regular teacher, then you’ll learn French
with me instead.”
“Can’t you just give us a detention or lines instead?
“No, gentlemen, that is not an option.”
There was silence as they stared at me in disbelief. We began reviewing numbers,
colors and simple phrases. The boys repeated the words and phrases in chorus and we
eventually moved on to writing some of the concepts we had been reviewing orally. Half
an hour had gone by when one of the boys muttered,
“This is hard work.”
“Can you tell me what makes this hard work for you?”
“In our regular class we can just sit there and we don’t have to participate. With
you, we have to join in. I’d rather be in my French class.”
“Why do we have to learn French, anyway?” another boy challenged with anger
and frustration in his voice.
“If you could wave a magic wand and change the way things are in school, what
would you rather be learning?”
“Why can’t we learn our own language?”
I paused for a moment and asked, “What language would that be?”
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“she shashishlhem.”
“Is that the name for the Sechelt Language?”
(Twenty-five percent of the school’s population was made up of students with
First Nations ancestry. The boys who were with me in the office were from the Sechelt
Nation).
“Yes”, one boy proudly responded. “That is our language, not French!”
“Are you saying that you’d like to be able to learn Sechelt language here at
school- instead of French?”
I paused, and then continued,
“How would you feel if I explored the possibility for the Sechelt language to be
taught here at school?”
(Currently, the only way students learned their language was in the pre-school
language nests that took place on the Sechelt band lands).
“You’d do that?”
“Yes. It is important to me that you are interested in your learning. I will take the
time to find out if this is possible for you, but I need you to make a commitment to me. I
will find out what it will take for the Sechelt language to be offered as a choice for you
here at the school, but in the meantime, I need you to not get kicked out of French class.
Can you agree to this?”
The boys looked at one another and nodded in agreement.
“Yeah, we can.”
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“I will begin by talking to the chief and council about the idea. I hope to have an
answer for you by the end of the week.” We shook hands and I lead the boys back to
class.
********************************************************
It was an extraordinary problem that created potential for extraordinary
accomplishment (Hamel, 2007). For the students in our school, twenty-five percent of
whom were from the Sechelt Nation, this opportunity not only meant they could learn
their language of choice, it also had the potential to be part of the Sechelt Nation’s quest
to sustain the Sechelt language for future generations, a language that was in jeopardy of
vanishing along with the last of the elders.
Within a month after the meeting with the boys, elders from the Sechelt Band
were coming into the school to teach she shashishlhem language and cultural classes for
the students from the Sechelt Nation. Within a year, we had structured the schedule so
that weekly Sechelt language classes for primary students were taking place within the
school and the following year we extended the program to the junior/intermediate
students and as well to the neighboring secondary school. The next year, as Principal of
Sechelt Elementary, I began working with representatives from the Sechelt Nation and
contacts from the Ministry of Education, investigating the accreditation process for the
Sechelt language to be recognized as second language credit for university entrance into
the Arts programs. We were working together to create a new future for the children
from the Sechelt Nation in their desire to retain their language and culture. If the
accreditation of the language were able to take place, students from the Sechelt Nation
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would have a new pathway to university, which historically had been blocked by lack of
participation in French in the upper years of the secondary school program.
Freire’s Pedagogy of the Oppressed (1970) provides insight into how an
empowerment model of participation enhances people’s belief in their ability to change
their own lives. As Principal, my desire was to transform the culture of the school from
one where students from the Sechelt Nation seemed disconnected and disenfranchised
from the teaching and learning to one where they felt honored and connected to their past
traditions and empowered in their ability to seek new pathways for their future. Through
the dialogue that began the day the boys were excluded from French class, I had an
opportunity to hear to what degree they were feeling disenfranchised, not only in their
learning of French, but also how deeply they were feeling oppressed. Their culture was
not fully recognized within the current structures of the school, district or province. In
addition, many of the students from the Sechelt Nation were struggling for positive
recognition in this place we called school.
What made the transformation even more challenging was the fact that Sechelt
Elementary was a school made up of 4 cultures simultaneously competing for recognition
and resources– French Immersion, Program Cadre, English and the Sechelt Nation.
Guided by the concept of empowerment (Freire, 1970) and the Mission/Vision statement
Creating Our Future from the Sunshine Coast School District, as well as the school’s
mission statement Learning Together to Build a Better World, I was compelled to move
forward with students, staff and community to unfold within our school walls, a culture
that embraced identity for all members. I was determined to work together to create a
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place where every individual’s role was valued as an essential contribution in defining
priorities and developing resources. It became the moral imperative that would guide our
school governance structures, policies and interactions as we worked together to create
our future.
Over the next two years as we embarked on this new pathway, the Sunshine Coast
School District underwent a major transformation under the leadership of the
Superintendent, moving from a centrally based form of governance to site-based
management. It was during this time period that significant changes were able to take
place at the school level, which I suggest contributed substantially to the successful
transformation of the school culture. As an administrator I was now empowered by a
school system that relied less on hierarchy and more on community. The new structure of
governance meant that we were able to shape our direction in more authentic, generative
ways; we could respond to the needs of more members of our community; we were able
to initiate, create and work collectively in an entrepreneurial spirit with all members of
our community. The language structure in the school district’s vision statement “Creating
Our Future” permitted us to have a voice and to be responsive and innovative with
regards to the students in our schools, staff and community. The mission statement begins
with the verb “Creating” and suggests to me the need for responsiveness and innovation
in the way we approached working together in our school. The following Encarta
dictionary definitions of the word “Creating” provides further support to this notion of
innovation:
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[14th century. < Latin creat-, past participle of creare "bring forth"] 1.
make something; transitive verb to bring something into existence; 2. give rise to
something: transitive verb to result in something or make something happen; 3.
produce inventions or art: transitive and intransitive verb to use imagination to
invent things or produce works of art; 4. appoint somebody: transitive verb to give
somebody a new title, role or office.
The second word in the mission statement “Our” promotes the idea of a shared collective
and understanding that the actions members of the community partake in are meant to be
mutually beneficial to one another. The ending word “Future” denotes opportunity, things
that are not yet determined and have the potential to unfold. Action arising from the
Sunshine Coast School District’s mission statement is an example of The Constructionist
Principle (Cooperrider, Sorensen et al. 2000, p. 17).
The Constructionist Principle is an extension of Ken Gergen’s work
(Gergen 1985; 1994) and also reflective of themes from Giddens (1984)
and Weick (1969). The constructionist principle “invites us to find ways to
increase the generative capacity of knowledge” (Cooperrider & Whitney
2000, p. 18) and operationalizes the constructionist view in which
individuals co-create their reality through language, beliefs and behavior
in real time.
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Innovation and Transformation versus Reform
Reform has failed because teachers are not good at sharing power with
students, Principals are not good at sharing power with teachers, and
school systems are not good at sharing power with their schools. Power is
a major problem at every level … the culture of the district impacts on and
helps shape the culture of its schools. If school systems are to create total
teachers and total schools, they need to grasp the realities of
empowerment, not just the rhetoric; disempowered principals create
disempowered

staffs.

Positive

interaction

needs

empowerment.

Empowerment means taking more risks and relinquishing tight control
(Fullan & Hargreaves, 1997, pp. 98-101).
School governance utilizing a business model made popular in the work of John
Carver (1991) is based on a Policy Governance model that assigns the school district
Superintendent or director of education a role parallel to that of the corporate CEO. In
Remaking Governance (2000) Carver suggests the role of the school board is "to govern
the system, rather than run it" (pp. 26-30). He claims that school boards have traditionally
micromanaged the educational process, something that would spell doom for any
manager in a business setting. A radical redesign of the function of school boards, Carver
explains, would include: (1) a focus on educational results rather than on the methods by
which they were achieved; (2) newly defined relationships with the general public and
parents; and (3) a commitment on the part of the board to speak with one voice rather
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than as a group of individuals with individual agendas. Changing or improving the
relationship between the superintendent and school board overarches almost all proposals
for different governance structures.
The goal of the Sunshine Coast School District was to learn from Carver’s model
and to seek ways to redesign the function of the board, while improving and reshaping
the culture of its schools. With the new mandate in the Sunshine Coast for site-based
management, using the research of Carver (1991) and ideas from his governance model,
we gathered as Principals to discuss and understand the implications this would have for
us in our schools. The Superintendent informed us that each school would be provided
with an annual budget figure and that it was left to us to determine in collaboration with
staff, community and students how best to utilize the funding. The only constraint placed
upon us was that all existing collective labor agreements that existed with support staff
unions and the teacher’s federation had to be upheld. Previously, as Principals we were
given an annual budget that had predetermined spending allocations and staffing
allocations, decided upon by central office staff. In the former model, we were not at
liberty to modify or change any of these allocations, even if they did not make sense to
the existing needs of our school community. In the new model of governance, the specific
allocations and decisions were now made at the school level, drafted and submitted to the
Secretary Treasurer and Assistant Superintendent for final approval. This model of
governance enabled me to identify, in collaboration with our staff and community,
important priorities and directions within the school and to allocate appropriate funds to
support those key initiatives and decisions. By analyzing our current standard of practice,
49

spending time to identify gaps in our ability to successfully empower staff and students
and problematise those gaps, we realized that we could not continue to operate in a mode
of business as usual.
One change we made to how we did business stemmed from our realization that
the money that was traditionally allocated to the role of a fulltime Vice Principal was
better put towards services that would directly support students who were experiencing
difficulty socially, emotionally and academically. In re-allocating funding for that one
role, we were able to create a program that addressed anger management issues for
students, which included daily access to a counselor and support staff; we allocated time
for a teacher to provide reading/language support to Grades 4-7 students for a portion of
the day, a support which normally would fall under the Special Education teacher’s
already extremely full schedule; we created a Literacy support teacher who worked with
staff one afternoon each day on reading and writing initiatives in the school; and we were
able to allocate a staff member time to work with the elders from the Sechelt Nation in
our Sechelt Language classes. While this is only one example of resource/funding reallocation and our ability to evolve new roles based on need versus status quo or
tradition, there were many more opportunities created as a result of the site-based
governance model. These significant changes to our school would not have been possible
in the previous model of central governance. They were actualized because of our ability
to dismantle the traditional norms of how schools ought to be structured.
Hybridity, as suggested by Bhabha’s in Location of Culture (1994) states “the
hybrid moment of political change; the transformational value of change lies in the re50

articulation or translation of elements that are neither the something else besides which
contests the terms and territories of both” (p. 28). Bhabha continues to describe the Third
Space:
Third space, which represents both the general conditions of language and
the specific utterance in a performative and institutional strategy of which
it cannot “in itself” be conscious. It is the intervention of the Third space
of enunciation, which makes the structure of meaning and references an
ambivalent process, destroys this mirror of representation in which
cultural knowledge is customarily revealed as an integrated, open
expanding code. By exploring this Third Space, we may elude the politics
of polarity and emerge as the others of ourselves (p. 39).
Our Western compulsion to colonize relies on stability of borders and means that one
binary is allowed to unthinkingly dominate the second. Once binaries are destabilized,
Bhabha argues that cultures can be understood to interact, transgress, and transform each
other in a much more complex manner than the traditional binary oppositions can allow.
According to Bhabha (1994), hybridity and linguistic multivocality has the potential to
intervene and dislocate the process of colonization through the reinterpretation of
political discourse. Site-based management allows us to destabilize the binaries that exist
within schools and school systems, binaries that lock us into set roles and patterns of
interaction, effectively colonizing one another. Through destabilization of the binaries,
new voices can be heard within organizations and individuals are empowered.
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The phenomenon of fractals reinforces the notion of innovation. Fractals are
beautiful geometric shapes that emerge when non-linear equations are looped back on
themselves (Brown & Moffett, 1999). Fractals are a metaphor that I embrace as I
contemplate the conditions necessary for the journey of organizational, institutional and
educational transformation. Understanding the non-linear characteristic of fractals
provides us with a solution to the problem that is shared in the following perspectives by
Robinson (2010). “Life is not linear, yet our educational system is linear. We need to
strive to take the paths not taken, to be alive, to be human, to be creative; to live the
composition that we write.” The model for leadership presented in the conclusions found
in Chapter 5 suggests the mindset and different thinking necessary to enact and enliven
new compositions, configurations and possibilities for educational systems, organizations
and schools. The fractal metaphor illustrates the non-linear and emergent nature of the
transformation enabled and realized in Sechelt Elementary’s journey to create a new
future. This journey of change was realized through a site-based governance structure
founded on the theoretical constructs found in Freire’s empowerment model, Bhabha’s
Third Space (1994), and a mindset founded in creativity and innovation. By adopting
these beliefs as our roadmap for our journey, the outcome will be in an educational
system that is generative, responsive, and free of borders and limitations, therefore
optimizing the identity of individuals and the entire organization. The intersection of this
form of governance structure and mission/vision will ultimately enable us to move us
from a state of entropy to renewal and innovation in praxis.
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Part 2, Case Study 2
In this case study, I look back on my experiences as a newly hired music
teacher given the task of bringing greater diversity to a school’s existing music
program and I reflect on the choices I made and the factors that guided or
influenced the program renewal that I was embarking on. As a narrative inquirer, I
seek to understand the decisions I made in light of several theoretical contexts, in
particular, connections to the theories and research of Maxine Greene, Paulo Freire
and Homi Bhabha. The telling of this story is intended to be a “mode of knowing”
(Bruner, 1986, p. 11) and through the process of retelling, I seek to find connections
between the events in the narrative, how they have come to shape my identity as an
educator and ultimately, how this retelling might inform others seeking paths of
renewal and transformation within their spaces of learning.

A Question of Renewal
The arts give expression to important aspects of our lives. They enable the
aesthetic representation of lives. Through their forms and processes the
arts enable artists and non-artists to re-view, re-interpret or bear witness to
aspects of lives, stories and experiences (Hatton, 2007, p. 176).
As the newly hired music teacher, I was charged with the task of bringing
renewed energy to the school’s music program. The school, a smaller setting,
consisting of 250-300 students from Kindergarten–Grade 9 was a unique
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configuration of an Elementary/Junior High school within the city’s Board of
Education:
•School Mission: Educating tomorrow’s citizens today within a safe
learning community by providing a challenging and engaging
environment that fosters uniqueness and embraces diversity.
•School Motto: Small School—Big Results
•Unique Points: Inquiry Based Learning; Integration of technology
into learning; Strong sense of community from K-9; Activities:
Cross Grade Activities, Buddy Program; High Standards of
Achievement; Focus on Early Literacy

During the interview the Principal had stressed that the previous music
program was primarily, if not entirely, choral-based and that she was seeking an
individual who could bring greater diversity to the music offerings in the school.
There were no resources available other than a set of choral risers, a filing cabinet
full of choral arrangements and a random assortment of rhythm sticks and older,
well-worn, damaged percussion instruments. I inquired about the opportunity to get
some Orff instruments (xylophones, metallophones, etc.) and some additional
colour percussion instruments (assorted drums, bell tree, maracas etc.) and was told
that I had $500 to spend. Realizing that this funding would not purchase enough
instruments for an entire class, I immediately set out on a quest to locate as many
unused Orff instruments within the district that I could find. It was the end of the
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school year and I had a limited time frame to begin my search, but nonetheless I
was determined to set the ball in motion. It turned out that several schools scattered
around the board had Orff instruments sitting in classrooms, virtually unused, and
these schools were willing to part with an instrument or two. I was able to have this
excellent assortment assembled at our school. In addition to the pitched
instruments, I used a portion of the $500 to purchase a variety of drums and
interesting colour percussion. By the time school was ready to resume in the fall, I
had a good starting point for building an Orff program for the Kindergarten–Grade
6 students.
My next challenge was to consider what kind of program we could offer to
the seventy Junior High students, Grades 7-9, who desired an elective other than a
choral music option. As a Junior High team made up of three teachers (four,
including the Principal), we met and brainstormed (based on our collective interests
and talents) a number of options to put forward to the students. I was able to offer
an instrumental band option and jazz choir option. The other two teachers offered
an Outdoor Ed and Sports option and the Principal offered a Visual Arts option. At
a Junior High assembly, the seventy students were presented with the various
elective possibilities and selected their top three choices. Students were scheduled
into the options accordingly and we began the electives the following week. I ended
up with fifteen students assigned to the instrumental option. Because the students
had never been exposed to any instrumental music instruction and because there
was a such a wide range of interests and talents amongst them (including one
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pianist, three guitar players and one drummer), I decided that it might be best if I
modified our beginning band to become a beginning jazz band ensemble. I put this
idea to the students, who jumped at the opportunity to play music that they
considered to be much more interesting. There were a number of students who were
keen to be part of a choral experience, but because there weren’t enough students to
constitute a full choir, I decided to create an extra curricular vocal jazz ensemble,
which would practice one day per week at lunch and one day per week after school.
I made the ensemble open to any parents in the community who might want to
participate in a vocal jazz experience and in that way additionally promoted
parental involvement. The Principal and the students participating in the ensemble
enthusiastically embraced this new initiative. Approximately ten parents regularly
attended the practices with the students. And so, the new direction began.
This new direction, however, was not without its problems. The first
problem that quickly became illuminated, occurred in a class of thirty Grade 5
students who were more than reluctant to embrace an Orff approach, let alone any
musical experience I might have to offer them. Based on the Principal’s description
of their participation in previous years (after my inquiring about their seemingly
negative attitude towards music) I discovered this class had been described as quite
a handful and they were one of the main reasons for the principal’s determination
that there was need for a new music teacher and a new program. It became obvious
within the first week working with them that I would need to find more than the
instruments and the creative Orff approach to engage and connect these students to
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a music program. In an extraordinary moment of despair one weekend while
planning for the following week’s instruction and desiring to hook this class onto
music, I decided that with this group, I would begin with an exploration of the
musical Little Shop of Horrors. I decided to find a way to infuse technology, art,
and drama in order to break up our week together (we had three classes each week)
and hoped to more purposefully engage the boys who appeared to be the most
disinterested and disruptive to our learning process. Our music class was no longer
just about learning through Orff, but instead over the course of the first term, would
evolve into something quite different.
In reflecting on this first decision, I now see that what I was attempting to
do was Deweyan (Dewey, 1897) in nature, embarking upon an approach that
required looking at the students’ lived experiences and asking myself, as their
teacher, how things might be otherwise. Their lived experience with music was not,
it appears, a positive one. The focus of the previous music program had been
concentrated on choral music and had left this group of students with specific
impressions of music and music teachers. If I were able to move forward with them,
I would have to “imagine forward differently” (Zatzman, 2009).
While viewing portions of the video of the musical Little Shop of Horrors
(carefully and specifically selected parts due to some of the inappropriate language
and subject matter in some scenes), students were given the task of identifying what
they believed were key elements of a musical, in addition to noting the plot,
characters and setting of this particular Broadway story. I chose this particular
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musical for this class because I hoped it would appeal to their unusual sense of
humour and need for the quirky or absurd. I also bargained on this production’s
inclusion of comedians Rick Moranis as the lead and Steve Martin as another lead
to provide enough of a current context for them so that they might identify with a
musical genre. This choice paid off and they watched the video with interest,
enthusiasm and great delight. After reviewing together all of the information that
they had recorded on their individual graphic organizers, we then embarked on a
series of tasks related to the musical.
The first task that I designed for them involved using computers and the
program Hyper Studio to create an artistic recount of the elements of a musical
genre and the elements that they felt were significant to the overall production
quality of this particular musical. Surprisingly, the students were extremely engaged
in this task. The boys in particular couldn’t wait for our class to work on their
Hyper Studio projects about the musical. The calibre and quality of their work was
truly amazing. From this initial activity, I was able to garner greater insight into
their strengths as learners, enabled by having removed the pressure of performing in
a traditional music class for which they had no affinity. The removal of this barrier
allowed us to find a new rhythm of working productively together towards a
common goal. The decision to involve technology and art began a positive process
of change in both of us. Freire states in his writing, Education as Practice of
Freedom (1964)
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Practices of liberty free the educator no less than the educatees from
the twin thraldom of silence and monologue. Both practices are
liberated as they begin to learn, the one to know self as being of
worth- and the other as capable to dialogue in spite of the strait
jacket imposed by the role of educator as one who knows (Goulet,
2007, p. ix).
My desire to do something radically different in order to engage this class, lead me
to seek out alternative pathways for them to enter into the realm of music.
Technology and art was used in this activity to give them another way of
representing their emotions, thoughts and ideas connected to a musical composition.
It was far removed from my original plan to teach them via an Orff approach, but I
now see that it was actually more connected to the purpose of arts education, which
is “not to transmit a particular idea, but to open up the process for seeing things
anew, understand ourselves more fully, expand our ways of knowing and see the
possibilities of alternate ways” (Zatzman, 2009). The further we embarked down
this road together, the closer I was to fully realizing my new self as an arts educator.
Some people spend a lifetime attempting to live according to images
that never quite fit them … Whenever a knight of the Grail tried to
follow a path made by someone else, he went altogether astray.
Where there is a way or path, it is someone else’s footsteps. Each of
us has to find our own way … (Campbell, 1968, p. 4).
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The next task I assigned was for the students to work in groups of four or five
to represent their favourite scene or scenes from the musical. If they needed any
special costumes or props, they were responsible for bringing them from home.
They were given three classes to draft, rehearse and perform their presentations. For
a second time, I was completely amazed at how they committed themselves
wholeheartedly to a task and did it with so much enthusiasm, energy and positivity.
As I watched this entire task unfold, I couldn’t help but ponder what this was telling
me about them as learners. I began to recognize their need for something beyond
what a traditional music class might have to offer. It was becoming apparent that
perhaps what I was noticing was their need for an integrated arts approach that
could blend art, drama, movement, and music and give them multiple entry points
into our classes together. Our class was becoming a “place of possibility” (Hooks)
and a place where the convergence of more than one of the arts was leading to
agency, voice and reclamation of identity. We were finding our own way together
and not following in the footsteps or path of traditional music instruction. We were
not at odds with one another, as we had been in the first week of music class, but
instead were participating productively with one another inside a new structure. It
was as if we had created a “Third Space” (Bhabha, 1994). We had deconstructed
the binary of traditional music class (which had guided my training as a music
teacher) and the students’ previous lived experience within a choral-only music
setting and we were now operating with hybridity, as suggested in Bhabha’s
Location of Culture (1994).
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The hybrid moment of political change– the transformation value of
change lies in the re-articulation or translation of elements that are
neither the something else beside which contests the terms and
territories of both. By exploring the Third Space, we may elude the
politics of polarity and emerge as others of ourselves (Bhabha, 1994,
p. 39).
We reached the point where we would now be engaging in the third task,
which involved creating musical performances of some of the songs from the
musical, using the Orff instruments, recorder and movement or dance. This would
be the moment of truth. Embarking on this final task, I would find out if what we
had built together over the past six weeks were a sufficient enough foundation of
trust, interest and connection to allow us to successfully work on music together
and reconnect to what I had traditionally held onto as the real elements of a music
program. The goal was to develop musical performances of three songs from the
musical; the theme song Little Shop of Horrors, Downtown and Mean Green
Mother from Outer Space. I envisioned the theme song incorporating group
choreography. For this I drew on the skills of two of the girls in the class who were
very involved with dance as well as one of the junior high students and these
students worked along side of me to teach the rest of the class the key moves which
would punctuate our performance. As I had hoped, the class was eager to learn this
upbeat and energizing song and had no hesitation to add the choreography
throughout the song. We had a great deal of fun and laughs in preparing this
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performance piece. It was through the evolution of this performance piece that I
rediscovered the “potential of the arts to invigorate learning” (Cornett & Smithrim,
2001, p. 2).
The next song selected for learning would need to be strategic decision.
Should I continue with this energy captured in the singing and choreographic
movements and work with them in unfolding Mean Green Mother from Outer
Space or were they ready to delve into learning the Orff accompaniment and
recorder for the slower ballad Downtown? I decided to put this question to the class
and asked for their input as to which one we would work on next. To my surprise,
they wanted to begin learning how to create accompaniments using the Orff
instruments and learn the recorder part for the melody of the song Downtown.
Perhaps this decision was partly due to their witnessing what could be
accomplished with the Orff instruments, since earlier in the month, during an
assembly, I had arranged for the Grade 4 and Grade 6 classes to perform a couple of
Orff arrangements of songs from the Disney movies Aladdin and Space Jam. I
wonder if seeing students close to their age level singing, playing the recorder and
accompanying the songs with the Orff instruments provided added incentive for
them? Or perhaps it was also because I had given them agency in the decision of
what we would be learning next? Either way, it was clear that the students now had
a new relationship to learning via an Orff approach– “relationship is the critical
factor for risk to take place” (Zatzman, 2009). I contend that because of our
newfound relationship with one another and a renewed view or perspective of what
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music class could be, the students were able to learn the entire arrangement and
recorder part in less than two weeks. We were extremely proud of this learning
experience.
We moved on to the final song, which was a choral version of Mean Green
Mother from Outer Space, which required two and sometimes three part vocal
harmonies. The class rose to the occasion and the students were exceedingly proud
of their efforts. They had discovered the good feeling that comes from working
together to successfully complete a challenging task. The self discipline that was
required to master the instruments, learn the steps for the dance or choreography
and learn via the arts; the value of sustained work and understand and appreciate its
connection to excellence (Pitman, 1998) was realized. Students asked if the class
would be able to perform the three songs in the next school assembly. This was the
break through moment that I had been waiting for, a sincere connection to learning
music in a positive way and a pulling together of us as a community of learners. We
had negotiated together a new way of being in class together. “The mark of a
successful educator is not skill in persuasion– which is but an insidious form of
propaganda– but the ability to dialogue with educatees in a mode of reciprocity”
(Goulet, 2007, p. xii).
The fall term with this Grade 5 class set the next stage for the changes in the
directions I would make as a music teacher, not only at this school, but also in other
contexts and locations in subsequent years as an arts educator. For the remainder of
the school year, I embarked on an action research project investigating whether a
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blended or integrated arts program would better engage the reluctant boys versus a
purely music oriented program. With the permission of the Principal, I would adapt
my program so that on one or two of the three days per week, while I worked with
the various classes, I would involve art techniques and drama and movement
activities in conjunction with the music instructional activities. This grew out of my
increasing belief that an integrated approach would provide alternate ways for
students to represent their thoughts and feelings surrounding the themes and ideas
we were exploring in the music. I discovered that the boys (who in many of the
classes were ones I would describe as low level participants) gradually participated
more in the music activities after the inclusion of art and drama activities within
each week. The boys in particular displayed a stronger connection and commitment
to our time together. One particularly inspiring moment that affirmed the changes I
was making to an integrated approach were a worthwhile pursuit, came when I was
on duty one lunch hour. While walking across the playground, a small group of
boys came running up to me and asked,
“Do we have music today?”
I answered, “Yes, we do.”
Simultaneously the boys put their fists in the air and exclaimed, “Yes!”
It was at that very moment that I knew the decision to move to a blended,
integrated program was the right choice for so many reasons. “The potential for
greatness may be encoded in the genes, but whether that potential is realized is
etched by experience in those critical early years” (Nash, 1997, p. 56). Looking
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back on this moment, I wonder if this group of Grade 2 boys was excited because
they were realizing their potential in new ways. Was the new approach to music
etching into their early years a stronger feeling of success that perhaps hadn’t been
fully captured by a traditional, music only approach to learning?
What came out of this action research experience was a permanent reshaping
of my entire program for all the classes, Kindergarten–Grade 6. My program now
incorporated art, drama, and dance each week in order to further enhance our
journey through music together. Students were introduced to a variety of artistic
representations and techniques as well as drama games and activities that would
connect their thoughts and feelings to the music. An additional change that came
about as a result of this program renewal was connection to the other teachers in the
school. Working in collaboration with the other elementary teachers in the school, I
sought ways to embody some of the curriculum themes that they were embarking
on in the arts pursuits that took place in my music classes. For the primary teachers
this integrated approach was enthusiastically embraced. However, for some of the
junior teachers the changes were not so warmly embraced. The feelings these
teachers embraced were presented to me in the form of questions such as, “Why are
the students having art with you?” Or in statements like, “The students have already
had their art period with me this week.” They also asked, “Weren’t you hired as the
music teacher? Since when does the music teacher teach art or drama as well?” So
began my next and much more complex problem implementing an integrated arts
program at the school, while in my pursuit of program renewal.
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Over the next two years I worked on ways to invite dialogue with the junior
division around the perspective of how frequently students should or shouldn’t have
the various strands of the arts. The opportunity for dialogue with these teachers
(who seemed to have the greatest resistance to the program changes I had made)
provided little success in achieving a sense of understanding or support. I still to
this day am not sure what their difficulty was regarding the changes I made- which
involved inclusion of other arts into my program. “A word or single gesture has
tremendous potential to uplift another or to devastate. Spock’s raised eyebrow
speaks volumes. As Elliot Eisner put it, the subtle is significant” (Cornett &
Smithrin, 2001, p. 5). But their questions and actions were not so subtle. Perhaps
the questions they had of me had more to do with their understanding of what the
arts can offer to students, rather than anything about my choices or practices as an
educator.
As I reflect back on these interactions, I wonder how different the
perspectives of the junior teachers might have been if I had been able to provide
some experiences, research theory and contexts regarding the arts and arts
education.
Through the arts, students have chances to come to respect unusual
points of view and learn that relationships matter, and they learn how
important the form of ideas and feelings are to the content conveyedMarshall Mcluhan’s the ‘Medium is the message’ idea (Cornett &
Smithrim, 2001, p. 5).
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Perhaps if the junior teachers had been able to experience for themselves how
embedded the arts can be within instruction they may have been less resistant to the
broader definition of the role I had created with the students.
The arts for me are the primary form of human communication and how we
might understand one another and look inward to understand one’s self. “They give
voice to ideas and feelings in ways that no other communication vehicle can,
because they are driven by emotions and passions. The arts engage intellect, heart
and body. They are unique means of knowing, thinking, and feeling based in
imagination and cognition” (Cornett et al., 2001). Shared beliefs about the arts and
learning as a process driven by emotion, imagination, knowing, I contend, is what
enabled the primary teachers and I to be on the same page of understanding in our
journey with the children. The junior teachers, it seemed, had a different belief
about the arts and the process of learning in our respective classrooms. If I had been
able to show the connection between arts education and brain research, then
perhaps they would have opened the windows of their mind to new structures in our
classrooms and schools and begin to understand why I was so passionate about
integrating all of the arts in our renewed program.
If schools were structured on brain research, there would be daily
music (arts) and movement. Student passivity during lectures would
be replaced with hands-on art and drama activities. Engage students
in experiences that call for feelings to be felt and expressed …
Dramatic play and exploration of art materials have the potential to
67

alter brain chemistry, creating a feeling of optimism and well-being
because it taps into brain chemicals involved in pleasure; dopamine
causes elation and excitement, and endorphin and norepinephrine
heighten attention (Brownlee, 1997, p. 9).
In her book Releasing the Imagination: Essays on Education, the Arts, and
Social Change (1995), Greene writes
We have our social imagination: the capacity to invent visions of
what should be and what might be in our society, on the streets
where we live, in our schools. I am reminded of Jean Paul Sartre’s
declaration that it is on the day we can conceive of a different state
of affairs that a new light falls on our troubles and our sufferings and
that we decide that these are unbearable. That is, we acknowledge
the harshness of situations only when we have in mind another state
of affairs in which things would be better. Similarly, it may only be
when we think of liberating classrooms in which every learner is
recognized and sustained in her or his struggle to learn how to learn
that we can perceive the insufficiency of bureaucratized schools.
And it may be only then that we are moved to choose to repair or to
renew (Greene, 1995, p. 5).
If the junior teachers and I had been able to have a dialogue about the way the
students were transformed as a result of having access to an ongoing variety of arts
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experiences, rather than isolated incidences occurring three times a week in one
person’s classroom or in a single period of instruction constrained to a particular
slot in the timetable; and, if we could agree that we are all compelled in our work
(each day) as teachers to find ways to promote the journey of learning for every
child, then, perhaps, the dialogue wouldn’t have been one of seeking to conform an
other to a particular role, but would rather be one of releasing the possibilities and
the imagination inherent in that role.
In reflecting on why I felt then and still feel compelled today to embed all the
arts into my programming, I see that these decisions are guided by the ideas
expressed in Greene’s address to the New York State Board of Regents The
Creative Spirit: Keys, Doors and Possibilities (1984).
… We do not offer the young enough options that they feel good
enough to seize. The arts are not taken seriously enough as worlds that
can be opened up to all sorts of individuals if only they are provided
opportunities to move, media to work with, keys for the doors, if they
are enabled to crack the codes … we too often forget that the primary
purpose of education is to free persons to make sense of their actual
lived situations– not cognitively, but perceptually, imaginatively, and
affectively– to attend mindfully to their own lives, to take initiatives in
interpreting them and finding out where the deficiencies are and trying
to transform them … (Greene, 2001, p. 206).
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If arts programming in our schools is to have any density or sense of richness, then
I contend it must have multiple entry points for students to express their ideas and
emotions and this can best be achieved by an integrated arts approach. I entitled this
case study A Question of Renewal, with the hope to interrogate and determine if the
choices that I made when introducing the other arts into my music classroom were
relevant and meaningful; and whether the changes were beneficial to promoting
learning for all students as I moved forward in my journey as their music teacher in
this particular setting, seeking to diversify their musical experiences. In looking
back on these actions with renewed insight, I am able to move forward as an
educator with a sense of wide-awakeness (Greene, 1978) and understanding
surrounding the significance of my decisions and know that they are grounded by
rich theoretical constructs.
If men are unable to perceive critically the themes of their time, and
thus to intervene actively in reality, they are carried along in the
wake of change. They see that the times are changing, but they are
submerged in that change and so cannot discern its dramatic
significance … Man needs to be integrated with his reality. If he
lacks the capacity to perceive the “mystery” of the changes, he will
be a mere pawn at their mercy (Freire, 1974, pp. 6-7).
Looking back on this narrative about renewal, I realize that the challenges and
rewards I experienced in the process have helped to form the educator that I am
today, and as Foucault might say, engaged me in the “process of becoming one’s
70

self.” A final thought– the following song embodies my beliefs, not only regarding
the power of music, but it also serves as a metaphor for arts education, a model
which embraces all forms of artistic representation which freely makes ourselves
into not what we are, but what we might become in our journeying together.
Singing Together (Music and Lyrics by Karen Steffensen, 2000)
Music is the common voice, the voice of every nation;
Reaching out through space and time, across the universe;
Messages it offers us, of hope and inspiration;
Thoughts invoked deep inside, to seek and understand.
If we work together, to learn from one another;
If we learn together, together we can share;
We can share an understanding of the world and its creations,
And the beauty of the songs of life will join us together in song.
Singing out, singing strong, Singing loud, singing long;
As we sing here together, together we share all the laughter and
tears, the hopes and the fears;
Singing together, together we are family.
Day by day our world is changing with each new creation;
Near and far the winds of change echo through the land;
Keepers of the earth all strive to keep our planet living;
Earth and air and water clean beneath a sky of blue.
When we work together and learn from one another;
When we learn together, together we can care;
We can care for our planet and all of its creations;
And the beauty of the songs of life will carry on forever in time.
Singing out, singing strong, Singing loud, singing long;
As we sing here together, together we share all the laughter and
tears, the hopes and the fears;
Singing together, together we are family;
Singing together, together, sing in harmony.
(Click on the following link to access the audio track for this song)
http://dl.dropbox.com/u/17974672/Singing_20together.wav
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Chapter 4 Narrative Interviews
In this chapter, I share excerpts from the narrative interviews conducted with
Tsimshian artist Roy Henry Vickers and surgeon Dr. Ralph Gilbert. Through analysis of
these two interviews I seek to connect research on innovation, creativity and the
imagination to factors that enable innovation and creativity to occur within systems,
organizations and institutions. In this analysis, I draw upon the notions of wideawakeness (Greene, 1978), metaphor (Lakoff & Johnson, 1980) chaos theory and
connectivism (Seimens, 2004), as well as concepts of what constitutes meaningful work
and joy from The Progress Principle (Amabile & Kramer, 2011).

Interview 1: Through the Eyes of an Artist
The first interview, entitled Through the Eyes of an Artist, was conducted with
world-renowned Tsimshian artist, Roy Henry Vickers. In order to provide context as to
why Mr Vickers was selected as a participant for my research, I will share some of the
history of my personal and professional interactions with Mr. Vickers during the past 17
years, interactions that have greatly informed who I am as an educator today.
I had the opportunity to meet and work with Mr. Vickers (for the first time) when
I was Principal of Sechelt Elementary, located on the Sunshine Coast in British
Columbia. It was at that time I had invited Mr. Vickers to come for an entire week to our
school and community in order to work with our students, staff and families of the
Sechelt Nation. Together we would be embarking upon a journey of self-discovery,
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visioning and goal setting. I had applied for and received a grant from the B.C. Ministry
of Education to support the enhancement of First Nation education, cultural awareness
and community and parent engagement within our school. Through his profound gift of
storytelling, Mr. Vickers was able to engage all stakeholders (staff, students, parents,
community) in deep, thoughtful conversations that enabled us to identify our individual
and collective gifts and passions, while finding ways to bring these passions and gifts into
our daily being and interactions with one another. His work during that week had
significant and lasting effect on me as an educational leader, on our community, and our
organization. It was these facilitated conversations that provided the rich foundation for
the work that lay ahead of us, conversations that propelled us forward as a school
community, enabling us to consolidate our key directions for the next three years.
Subsequent to this interaction, as an executive member of the Alberta Fine Arts
Association, I had the opportunity to arrange for Mr. Vickers to come to our annual Arts
conference as the keynote speaker. Mr. Vickers, once again, provided participants with a
lasting and memorable experience. His inspirational words about the power of the arts to
inspire and unlock individual potential, his reminder to us all about the significant role
we as teachers have in supporting our students in discovering their individual gifts and
passions, were messages warmly welcomed and enthusiastically embraced by all who
attended.
My next interaction with Mr. Vickers came as a result of my work as a Course
Director for the Faculty of Education at York University. I was serving on the cocoordinating and planning committee that had as one of their responsibilities,
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coordination of nominations for individuals who might be considered for York’s
Honorary Doctorate. I brought forth Roy’s name to the committee for consideration. I
shared the story of Mr. Vickers’ impact on my work as a school leader, his inspiration to
students, staff, parents and community members of the Sechelt School community and
his powerful connection with arts educators across Canada. Roy was nominated and
awarded the Honorary Doctorate of Laws from York University in the spring of 2007.
We had the opportunity to reconnect when he came to Toronto to receive this honour.
My most recent opportunity to connect with Mr. Vickers came as a result of the
work I was doing as a Visual Arts Consultant with the York Region District School
Board. I contacted Roy to begin a dialogue about the possibility of establishing a
partnership that would involve working with arts educators and their students as artist in
residence via a virtual medium. The first step in the process was establishing a Skype
session between Mr. Vickers and five elementary Arts Teacher Leaders to discuss Mr.
Vickers’ book The Elders Are Watching. During this session the Arts Teacher Leaders
had the opportunity to dialogue with Roy about his Creative Process and to inquire about
the ways in which he accesses inspiration for his works. This provided the Teacher
Leaders with important information they needed for the planning they were doing
together, which involved creating a unit of study based on inspiration from Mr. Vickers’
artworks and artistic process. Subsequent to this conversation, I arranged for Mr. Vickers
to conduct a Skype session with a class of Grade 7 and 8 students so that the students
might share their Creative Process and receive feedback from Mr. Vickers about their
initial art pieces. The teachers and the students involved in this process were inspired by
74

the connection made with Mr. Vickers. An archive of the work created by the teachers
and students during this unit of study, including a recording of the Skype session with the
students, is further referenced in Appendix 2.
Reflecting upon all of my interactions with Mr Vickers, I realized that I needed to
further understand the power of the Creative Process and hear about it from an artist’s
perspective. I was hoping my thinking regarding the types of mindsets necessary for
seeing and creating new possibilities within organizations or educational communities
might be further informed by understanding the Creative Process from this particular
artist’s perspective. I wondered if our conversation might shed light on the ways in which
the arts and “artful-mindedness” (Steffensen, 2012) can “open up the process for seeing
things anew, understand ourselves more fully, expand our ways of knowing and see the
possibilities of alternate ways” (Zatzman, 2009). The following questions that I asked Mr
Vickers, highlight the concept of seeing things anew as a result of the creative process,
understanding ourselves more fully, and, as he articulates, “re-specting” (Vickers, 2011)
by seeing differently with our eyes, our hearts and our mind.
K: In your work you begin, end, and continue with the creative process.
Tell me how you define creativity within that process.”

RV: Creation is a spiritual word, which includes the creator of all; the
connection to our creator. When I look around at the world through
enlightened eyes and the more enlightened I am, the more enlightened is
my perception of the world, so, the more beauty I see because there is
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nothing more beautiful than the world around us. To me, creativity is
about accessing the wonder of yourself and creating something tangible
that others can see what you see and each one of us is an incredibly
special, unique individual in the world. So, if we become creative in our
everyday lives, no matter what it is, it can be raising our children, teaching
your class, learning a different way to walk in this world, it all can be
enhanced by being creative and taking another look at what you do– which
means respecting, “re-specting” what you do.
The notion of “re-specting” (Vickers, 2011) connects to the concept of wide-awakeness
(Greene, 1978). It is because of the ability to be fully aware and to see things with
“enlightened eyes” (Vickers, 2011) that one is able to be inspired and be in a place or
state to create. Wondering about the potential barriers individuals might be facing with
regards to their ability to create, I asked Mr. Vickers to articulate what he felt might be
the reasons for a lack of desire or ability to create and he explained it in the following
way.
RV: We live our lives being mentored in life by those older than us– our
process of thought can limit us. The most powerful part of our body is our
mind; we are only limited as to what we do in this world by what we think
we can do. “As a man thinketh, so is he.” If I think I can, I will do it. The
power of the mind- to imagine a goal and see yourself there, hear yourself
there, talking to the people around you as if you are there– everyone and
everything that is necessary to be there will come across your path. Keep
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your eyes, ears and heart open to those people who are going to help you
achieve that goal- the power of the mind, imagination, vision that god
gave us.

Vickers reference to “As a man thinketh, so is he” (Allen, 1902), connects to the work of
Lakoff and Johnson, Metaphors We Live By (1980), in that the metaphors we live by
shape our realities and direct the ways in which we act, respond, think, and believe
situations need to unfold. “All that a man achieves and all that he fails to achieve is the
direct result of his own thoughts” (Allen, 1902). If as leaders we do not believe that it is
our role or responsibility to create or be creative, then our organizations will not evolve
with innovation or creativity. The mindset of an artist is necessary to change this
condition. I asked Vickers about his thoughts on the connections between being an artist
and leadership.
K: Is there a connection between being an artist and leading?

RV: Whole school systems do not see the importance of arts in schools.
Because art accesses creativity, if we are going to effect the change we
need, we need to bring our students to the knowledge that they are
creative. We have to help them discover the incredible things they can do
is only limited by their minds. We have to bring creativity to the top level
of importance in educating people.
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If those educators who get to the upper echelon of the system don’t feel
like they are artistic, then they will not be artistic; they will not be
creative. But, they are creative, they are artistic; they just don’t think they
are. Maybe we need to get artists together who have the ability to
articulate and somehow expose these people to the fact, the truth about
creativity, that they are creative.

As I reflect on the themes that emerged during this interview, I find significant
connections to key ideas contained The Progress Principle by Amabile and Kramer
(2011), specifically a connection to leaders’ abilities to structure places of joy– places
where creativity and innovation are able to flourish as a result of the mindset of these
leaders and the employees, “the confluence of emotions, perceptions, and motivation that
people experience as they react to events at work … the ability for individuals to make
progress in meaningful work” (Amabile & Kramer, 2011). Vickers shared his
perspectives on the intersection between the conditions within an organization and the
actions of leaders and the various states of individuals.
RV: An organization is only as great as the sum of its parts. Whoever the
leader is of that organization, he/she carries a great weight, carries a great
responsibility. If that person is not a person who believes in the essence of
truth, the whole organization will implode because you cannot carry the
weight of power in your humanity. If you do not believe there is a spirit
underneath everything, you have no place to go but to try and control
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things, and we actually do not have control over anything or anybody in
this world. If an organization is going to effect change it has to begin with
the single individual, leader of that organization being the change. When
we effect the change that is when the work begins. In our changing we
need to have a concrete foundation; we have to be like those rocks
underneath Niagara Falls. Yes, they will change with the water running
swiftly over them. But, generations from now the rock that we are (that
sees the vision) will make that vision a reality.
Chaos Theory, as explained in Connectivism: A Learning Theory for the Digital Age
(Seimens, 2004), offers us connections to the phenomenon of change and resistance to
change within organizations.
Chaos is a cryptic form of order, the breakdown of predictability,
evidenced in complicated arrangements that initially defy order. Unlike
constructivism, which states that learners attempt to foster understanding
by meaning making tasks, chaos states that the meaning exists– the
learner’s challenge is to recognize the patterns, which appear to be hidden.
Meaning making and forming connections between specialized
communities are important activities … the capacity to form connections
between sources of information, and thereby create useful information
patterns, is required to learn in our knowledge economy (Seimens, 2004,
p. 3).
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Wondering about the notion of chaos theory and its possible connection to organizations,
organizational change and transformation, I asked Vickers the following question.
K: At one point you were talking you talked about organizations and all
these people coming together with all of this energy. It makes me think of
my son who is studying physics; he used the word entropy describing how
nature is naturally in chaos, and how we as humans want to constantly try
to organize it. So, I wonder if all of the rules, structures, procedures,
policies that we put in place in organizations … What do you think is the
fine line between entropy and being in a true balanced state within an
organization?

RV: When I say the word chaos, I see all of those people around Niagara
Falls today. Everybody is in his or her own little world and they are
having fun– we all have smiles on our faces, but everyone is actually in
different worlds. You walk by a person and they might look at you, but
they don’t smile at you. It appears they are enjoying the same thing you
are enjoying. But, in reality we want different things; I want them to smile
at me and I am smiling at them as they walk by like I wasn’t there. To me
that’s chaos. We all have a commonality of an incredibly awesome beauty
that is in front of our eyes, and yet we aren’t even looking at each other
(who are even more awesome, more beautiful than the Niagara Falls). We
close ourselves out. Whole groups of people must find the commonality.
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You can put together a whole set of rules of how we are going to effect
this change, but if you don’t all work with that common desire to change,
and change yourselves in that way, it isn’t going to happen, there will
remain to be chaos.
Vickers articulation about the importance of finding the commonality between and
amongst people has a strong link to the ideas found within an emerging theory of
Connectivism. “Connectivism is the integration of principles explored by chaos, network,
complexity and self-organization theories” (Seimens, 2004). Seimens presents the
following principles of Connectivism.
Learning and knowledge rests in diversity of opinions; learning is a
process of connecting specialized nodes or information sources; capacity
to know more is more critical that what is currently known; nurturing and
maintaining connections is needed to facilitate continual learning; ability
to see connections between fields, ideas, and concepts is a core skill;
decision making is itself a learning process; seeing through a lens of a
shifting reality– while there is a right answer now, it may be wrong
tomorrow” (Seimens, 2004, p. 4).
In this next interview excerpt, Vickers speaks to many aspects of Connectivism.
These would include one’s capacity to nurture and make connections, to see connections
between and amongst others and other areas, to respect the diversity of opinions and to
see shifting realities. These capacities link directly to the Four Directions of being:
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Warrior/Leader, Teacher, Healer and Visionary. I have used these ways of being to frame
a new model for leadership presented and elaborated upon in Chapter 5 Conclusions (pp.
120-125). The Four Directions are an essential aspect to centering, grounding, and
informing our pathways and direction in the world, including how we emerge as leaders
in this journey of self and with others. The Four Directions serves as a powerful
metaphor that guides our engagement with others. When individuals within organizations
embrace the Four Directions as a way of leading and when we understand how this
metaphor can dynamically shape interactions within, the concept of the individual and the
social is brought into view.
RV: When we try to change nature, it seems like what we are doing is
creating something to give ourselves a false sense of the power to change.
We should leave nature alone as much as we possibly can, because we are
nature. It was Chief Seattle, who was one of my great teachers (and
thankfully someone wrote down his words)– what he said that sticks with
me was, “We are part of the great web of life. We did not create the web.
What we do to each other, we do to that web of life.” If we are destroying
our relationship with ourselves, our families, our communities, and our
country, we are also doing to the world, so, to effect change in all of this
chaos, the greatest change is effected by the choosing with our minds or
wills to love. Love is an act of volition. We can will ourselves to love and
we can will ourselves to stop loving. Choose love. Love will always effect
a change for that which is beautiful and honoring and respectful and kind.
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It is always positive. Love is like the constant pouring of water over a
rock. It will erode granite– love is like the wind that blows– it will erode
the hardest rock in the world and so if we want to change, then we must
love to see ourselves growing and changing and being more loving people.
The greatest teacher is the teacher who loves their students, even the most
difficult student. The teachers who continue to rise above the rest in my
memory are those who cared, who loved me enough to stop and take a few
moments to share themselves and their thoughts, not the curriculum of the
school, but their thoughts as to what can I do to help this student to want
to learn. I think that is our great job we can do is to affect a desire in our
students to continue learning long after we are done with them. If we can
do that, then the knowledge that they have is the first step to healing,
which is the first step to enlightening their vision, which is the next step to
their leadership in this world.
In this final excerpt from the interview, Vickers’s words reinforce a belief and
understanding that when leaders embrace a creative, artistic mindset, and “artfulmindedness” (Steffensen, 2012); they are able to access the emotions of the individuals
and community, creating new spaces for interaction. In creating new spaces for
interaction, a Third Space (Bhabha, 1994) emerges a space “where we may elude the
politics of polarity and emerge as the others of ourselves”. In these new spaces, we find
places of possibility. The importance and significance of artful-mindedness supports a
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model of leadership connected and grounded by one’s capacity to continually seek to
know more, to not be satisfied with the status quo and to continuously operate from a
place of wide-awakeness (Greene, 1978).
K: I wonder, what the connection is between the Creative Process and
what education needs to look like for our children and our children’s
children?

RV: When my children see me excited, they are excited. When they see
me willing to learn and this happens day, after day, after day while being
with them, then they are excited. It is not the curriculum that the
governing body of educators says must be taught that teaches children. It
is our knowledge and excitement of gaining more knowledge as educators,
that they (the children) see will give them the desire to continue to learn.
Never be so arrogant as to say we know how they should learn and that we
know what they should learn, because we do not. There is a great change
that must come in educational systems. I believe it is a change to go back
to the way teachers began in history. It is the way of passion and
excitement of accessing knowledge. If that is present for the educators,
then children will go on to continue to learn.
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… the greatest change that we can effect in the world is the change for
positivity that we can have in our lives. We make the difference in the
world. My actions, my words make a difference. An ancient saying of the
Basque people goes something like this: “You are the centre of your
family. What you do affects the family. What you say affects every
member of the family. Your family is the centre of your community.
What your family does in the community affects a change in the world.
Your community is the centre of the country and it affects the change in
your country. Your country is the centre of the world and what it does and
how it acts affects the whole world. So we must bring it back to me- I am
the centre of the world and how I behave affects the world.” So, if you
want to build an organization, and find struggles, make the change in your
life; let it make the change in your family and so on …

K: So, what is the key with our leaders?

RV: We must emote. The system says the opposite. Or it says emote this
way. We have come to believe that we can make someone feel a certain
way. We no not have that kind of power over the other person. For me to
think this is possible, to have this kind of power over someone else is total
arrogance. And what is arrogance? It is ignorance and so in our
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educational system what is it that changes ignorance– knowledge. Why is
it that we do not bring the basic knowledge of how the human mind works
to the core of our educational system? Why is that every single teacher
who has ever gotten a degree, why is it that they weren’t taught that we
have seven basic emotions and they have gifts? The whole knowledge
system for a child is from emotions. The whole natural system of gaining
knowledge is by paying attention to what we are feeling and processing
the feeling—figuring out why we are feeling it. And so, our system takes
the knowledge, the natural way that human beings begin to gain
knowledge and squashes it like a bug. It tells us we do not feel this way. It
tells us, “That is not polite, that is not correct”.

K: So, do the arts honor emotions?

RV: They do. Through the arts you can emote, you can taste, see, and feel
it.
As a result of conducting and reflecting upon this interview, I see the relationship
and interconnectedness between individuals who embrace an artistry or artfulmindedness in their leadership capacity and the ability to successfully transform and
sustain this change within systems, organizations and institutions. It is this artistry
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mindset that I contend is the most significant factor necessary for enabling creativity and
innovation to occur in the spaces and places we call school.

Interview 2: Through the Eyes of a Surgeon
This interview, entitled Through the Eyes of a Surgeon, was conducted with Dr.
Ralph Gilbert, the doctor responsible for the innovative, reconstructive cancer surgery
performed on me in July 2008, shared in Chapter 2’s personal narrative Beyond the
Diagnosis. In this narrative I endeavoured to explain the significance that this life event
has had on the evolution of my thinking regarding organizational transformation and my
evolving understanding of the mindsets and actions necessary to change the status quo. I
conducted the interview with Dr. Gilbert with the hopes that it might further extend and
deepen my emerging understanding about redefining the possible, and what is truly
involved when we “imagine forward differently” (Zatzman, 2009). The following excerpt
provides insight into Dr. Gilbert’s process of enacting change or creating a space for
change and doing things differently within a field that was stuck within the status quo.
K: When you think about the journey that I went through and others have
gone through as well, I guess I’d like to get a sense from you, and I know
we talked about it after my surgery, how it was that you came about
realizing this treatment path was the better way to go compared to the
traditional methods that might have been chosen. So, if you could talk a
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little bit about how you determined that this particular methodology was
the way to go.

RG: It’s a long complicated story, but the procedures for treating tumors
in the maxilla have existed for more than 200 years, that is, the procedures
to remove the structures that the tumor is in. Some famous people,
including an American President, and Sigmund Freud were treated with, in
terms of reconstruction, obturators or these dental appliances that would
basically fill the hole. When I started my career, we didn’t really even
think about trying to reconstruct these defects because generally, it was
viewed to be too difficult to do and there was no obvious way to do it. But,
then as you develop your experience with patients, over the years you start
to realize that patients wearing these obturators are generally, relatively
unhappy with them. They (the obturators) have a dramatic affect on the
quality of a patient’s life because of the fact that there is this gaping hole
in the roof of their mouth and whenever the patient takes the obturator out
and it affects relationships, it affects eating, it affects social activity, it
affects confidence, all those issues. I would see it (the issues) over and
over again in the clinic. The classic case would be the 75-year-old woman
who has had maxillectomy done ten years previously, insisting that all
medical staff turn away as she takes out her prosthesis, because she is so
embarrassed by it. And that is something you would see all the time. So, it
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was relatively obvious to me that from a quality of life perspective that
patients would do better if we could actually close the defects in their
maxilla in a way that would provide a functional structure and we would
provide an opportunity for them to get an implant retained, a partial
denture or wear a standard denture, which is a lot less intrusive. You can
take it out (the denture), you can still speak, you can still eat, and you
don’t have the same disability that somebody who has a large space in his
or her upper jaw has. In terms of how we specifically got to that
reconstruction, when I was at Sunnybrook I pioneered a technique using a
skin flap for smaller defects of the palate. We developed ways of getting
some of the blood vessel connections into the right places. There was a
bunch of groups that came up with the same idea around the same time.
The landmark publication in maxilla reconstruction was by a guy named
James Brown, who is a maxillo-facial surgeon, actually a friend of mine,
from Liverpool, England. He came up with a concept of moving bone and
muscle using a different flap than the one I like using, he was using the
iliac crest flap, and that was really a game changer, because it was the first
attempt at the concept of just moving bone and muscle and then letting the
body mould it into a structure. The problem I had with the iliac crest–
that’s the hip bone transfer– is that the donor site is really problematic,
particularly for older patients, they have a lot of pain, they all get hernia’s
and it doesn’t matter how you repair the site it just doesn’t work very well.
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And so we started looking for something different. I was looking at the
literature, it was a publication from the mid eighties, by a plastic surgeon
working in Indianapolis who described a flap called the Latissimus dorsi
bone flap and as we looked at it, it became clear that this flap had a lot of
opportunities for this kind of defect, because of the fact the anatomy was
predictable, the blood vessels were long, and it looked like the donor site
problems were not huge. It was in an era when we were using this
structure of bones for reconstruction of the lower jaw and was a wellestablished technique. We just adapted it a little bit for the upper jaw and
then developed a technique that is sort of the Toronto technique, or my
technique. Increasingly, it’s been widely adopted around the world now.

Gilbert spoke about the moment at which he saw, for the first time, things differently,
which I see as being connected to Greene’s concept of wide-awakeness (1978). His
discovery of this new way of seeing what is is linked to serendipity, which is often an
important element to innovation and creativity. Serendipity, as described by Foster and
Ford (2003), has classical origin in literature and a “more modern manifestation where it
is found in the descriptions of the problem solving and knowledge acquisition of
humanities and science scholars”. The emerging theory of Connectivism (Seimens, 2004)
supports the concept of serendipity and can be connected to Where Good Ideas Come
From: The Natural History of Innovation, Johnson (2010), which speaks to how ideas are
generated. In this book, Johnson “grapples with the question of why certain environments
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seem to be disproportionately skilled at generating and sharing good ideas … in other
words, it’s a book about the space of creativity” (Johnson, 2010).
Critical to the generation and incubation of ideas are collaborative,
sometimes chaotic, spaces in which ideas can meet, mingle, and become
something new and different. History, Johnson argues, is littered with half
ideas, which meet other half ideas (sometimes in the same person’s head,
often in others‟ heads), which together are greater than the sum of their
parts. Ideas are a network- literally. They are a network of neurons firing
in new ways, creating new pathways inside the brain of the person having
the idea (Hatton et al, 2011, p. 9).
The space of creativity where innovation was able to unfold is captured in the following
excerpt. Gilbert speaks about the eureka-moment experienced when his hunch was
confirmed and there was materialization of a new possibility for a cancer treatment
unfolding before his eyes.
K: I remember you talking about the overlay of shoulder blade itself, when
you realized that you needed a bone with blood supply and how when you
overlaid the impression/outline of the upper jaw, how it was a perfect
match?

RG: It turns out that the tip of the scapula is exactly the same shape as
your maxilla, with slight variations, but effectively exactly the same.
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K: Wow, that’s amazing.

RG: So, whoever designed us (laugh)– You know, sometimes you have
epiphanies in surgery, where you are looking at something and looking at
something and you suddenly go oh, that’s going to work! It’s exactly the
right shape, the blood vessels are in the right place, the muscle cuff is
properly oriented– everything here would work. It (inspiration) actually
comes from a way of thinking about problems and surgery– that you are
always looking for a better solution and thinking structurally and
anatomically about it.

Gilbert explains the importance of an individuals’ mindset and further elaborates on
conditions that enable innovation to occur.

K: This brings me to my next question. I don’t know if you recall my
research is looking at innovation and creativity and spaces in which those
happen and you talked a little bit about that moment of epiphany, of
looking at something and seeing it in a different way, and I’m wondering
how often do you think within your role do you get that opportunity to see
things differently and if you do, what drives you to do something about
seeing that difference and then acting on it?
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RG: I think it is largely personality driven, that is you are never satisfied
with the quality of the work that you achieve and so you are always
looking to do something a little bit better and in patient care you can
always improve, I don’t think there is any question about that. There are,
and its probably not fair to generalize, two types of surgeons, there are
surgeons that just want to do a menu-driven, recipe-type of operation,
doing the same thing over and over again because that is their comfort
zone and there is other people that want to create, improve, always change
what they do to try and refine it and refine and refine it, and I’m probably
one of those people. There is a need to have a non-linear thinking ability,
that is, to be able to view options, to think laterally, outside the box. I
don’t think along straight lines. Traditional thinking is you just go and
keep doing the same thing you’ve always been doing. In surgery, lateral
thinking is bringing in a completely different concept and approach to
change the outcome for the patient and so I think I am quite a bit of a
lateral thinker when it comes to coming up with new approaches. I
developed a bunch of different operations in the reconstructive arena for
reconstructing different parts of the head and neck anatomy.

I was interested in further exploring the notion of traditional thinking, which was
referenced in Gilbert’s previous response and wondered how this might connect to the
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challenges facing today’s educational systems, organizations and institutions. I was
interested in finding out about Gilbert’s perspective as a parent who has had children
move through the system and wondered what was set of experiences they may have
encountered in the educational system. I was interested in knowing what he considered to
be the impact of these experiences and whether or not outcomes of teaching and learning
might be different, and if so, what factors would contribute to this difference?

K: What you are describing for me is definitely that difference for where
those spaces for innovation are able to exist and what is the difference
they (the innovative spaces) can make. So, I guess I’m wondering- your
children must be grown up now and not within the school system– if you
think of their experience within school, I am wondering how do we apply
that thinking that you have described, how do we apply it to really making
a difference? How do we apply that within schools and what might that
look like if it were to take hold and be different? … Any thoughts on this?

RG: That’s a big question. I think it’s not everybody who can think
laterally, so, it requires a creative personality and whether that requires
some development early in your academic life to develop lateral thinking
skills or skills for avoiding linear thinking. I am not an expert on education
so I couldn’t say that, but I think, probably people who have gotten or
developed artistic skills in music or art or other things that challenge their
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thinking everyday and create opportunities for creativity, probably are
better at it than others. We know that gifted artists often make gifted and
creative surgeons and gifted musicians sometimes make very gifted and
creative surgeons. If you look at surgeons who develop new technologies,
a lot of them tend to be people with other skill sets, or have had
opportunities to develop other skill sets in their lives.

Gilbert made the connection between the arts and the ability to see things differently as a
result of thinking in more creative ways. This connects to my thesis that the Creative
Process is a vital element in changing the teaching and learning experiences within our
schools, which can only be made possible when the educational structures themselves
and system leadership is itself creative and “artful-minded” in how it conceptualizes
teaching and learning. The research that has emerged on the successes of the Finnish
school system (Sahlberg, 2012) points to this type of aesthetic, artistic structure for
teaching and learning. “With Sahlberg as my guide, I visited bright, cheerful schools,
where students engaged in music, dramatics, play, and academic studies … what is to be
learned is not prescriptive about the details of what to teach or how to teach it” (Ravitch,
2011). The arts are as equally supported as a way of knowing. The significance of the arts
in the development of a learner links back to Gilbert’s comments that people who have
opportunities to challenge their thinking through a Creative Process develop the artistic
skills necessary to bring creativity to their work. What is different about the Finnish
system of education is “schools are carefully designed to address the academic, social,
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emotional, and physical needs of children, beginning at an early age” (Ravitch, 2012).
The success of the Finnish approach to structuring learning offers an opportunity to
reframe (into inspiration) the challenges facing schools as raised within Greene’s The
Creative Spirit: Keys, Doors and Possibilities (1984):
… We do not offer the young enough options that they feel good
enough to seize. The arts are not taken seriously enough as worlds
that can be opened up to all sorts of individuals if only they are
provided opportunities to move, media to work with, keys for the
doors, if they are enabled to crack the codes. Most significantly, I
think we too often forget that the primary purpose of education is to
free persons to make sense of their actual lived situations– not
cognitively, but perceptually, imaginatively, and affectively– to
attend mindfully to their own lives, to take initiatives in interpreting
them and finding out where the deficiencies are and trying to
transform them … (Greene, 2001, p. 206).
Creating schools as places of possibility (Greene) depends upon new mindsets guided by
a foundation in the creative process. Finland stands out in the “Global Education Reform
Movement” (Sahlberg, 2012) because of its central aim of developing “each child as a
thinking, active, creative person, not the attainment of higher test scores. And the primary
strategy of cooperation, not competition” (Ravitch, 2012).
I was interested in finding out about what might influences the development of a
mindset that is willing and able to “imagine forward differently” (Zatzman, 2009) and to
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understand the conditions necessary to “open up the process for seeing things anew,
understand ourselves more fully, expand our ways of knowing and see the possibilities of
alternate ways” (Zatzman, 2009), I asked this question:
K: Are there some key people in your life that have had an impact on your
thinking and your ability to think outside the box and go in a different
direction?

RG: Probably not in a formal education system, I don’t think so … (pause)
my father was a very gifted artist and he was also a very gifted technicianhe is one of those guys who could fix anything. If he needed to fix a dryer,
he would learn how the dryer worked, he would read everything about it
and take it apart and put it all back together again and it would work. He
was one of those kinds of guys. He was also a very gifted woodworker,
craftsman, boat builder.

K: So he had the ability to see something as being different the potential
within it?

RG: And I think his artistic skills probably were the thing that helped him
the most in that end and he helped create that for me. I had opportunities
to do things with him all through my younger life. He had heart disease
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and in those days you were told to not work, not stress yourself, so as a
result, he spent a lot of time with me. And so I had the opportunity to
create things– boats, constructions, whatever, we just did that all the time.
It was part of my life.
Gilbert’s articulation about his father’s Creative Process and its connection to the
development of his way of thinking directly links to the concept of the individual and the
social. Exploring the connection between the individual and the social in the context of
organizational creativity and innovation would help me determine the factors that enable
or inhibit creativity and innovation as a result of this intersection of the individual and the
social. I asked the following question in order to explore this connection.
K: In thinking about the organization as a whole and you within the
organization, you have created a space and a place where you,
individually, on behalf of your patients, are able to think differently,
imagine possibilities. Would you describe, and I don’t want to put you on
the spot, the University Health Network as a place where they really honor
and encourage that kind of thinking or do you feel that maybe you have
had to push your way through certain structures to get at those spaces of
innovation?

RG: I think hospitals have a responsibility on the operational side to be
responsible and safe and that creates a certain structure that has some
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restriction to it, but that’s absolutely necessary to avoid having people
making mistakes and hurting patients. But, this organization is remarkably
adept and focused on creativity, particularly academic creativity– it’s a
really remarkable organization. They spend an incredible amount of
money on research and a great deal of time to recruit the best people and
they do whatever they can do to help you develop your career– it is why I
moved here, because the academic opportunities here were enormous.

K: Has it always been a place that has been on the threshold, or has it
emerged as people such as yourself and more people that think in this way
come together?

RG: I think if you look at the history of medicine in Canada it has always
been a leading institution academically and creatively, there is no question
about that, so I don’t think it is something that is recent. I’d say it’s in that
realm, as organizations go, is probably one of the most creative health care
structures in Canada, without a doubt. If you look at the publication record
and the amount of stuff that comes out of here from every domain, it’s
remarkable. I think UHN attracts a certain individual that wants to do
creative things, wants to do new things, wants to be successful, wants to
work really hard, so, it’s a really interesting place.
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My final question to Gilbert was asked as a way of determining whether or not
there might be a particular metaphor that is embraced by an individual who has a strong
desire to innovate and create within his or her work. By uncovering this, I wanted to
determine if these personal and organizational metaphors provide the spaces in which
creativity and innovation might flourish.
K: My last question for you Ralph is a bit of thinking in metaphors. Do
you have something that you keep in your mind? You are a professor, as
well you are a surgeon, is there something that reminds you of what you
do every day and what is the metaphor that pulls it all together?

RG: I think it is going to be hard to capture it in a single metaphor– in the
teaching and the training work that I do, it is very much like the metaphor
you described. We are trying to develop residents and fellows to become
better surgeons and to extend the breadth of their skills– it’s a nurturing
supportive environment, so it is exactly like trying to teach someone to fly.

In some ways academic surgery is more like throwing someone into a
swimming pool without a life jacket and hoping they can swim. What
happens in most academic institutions, this one included, is that high
performing organizations generally just want the people that you can
throw into the pool and they can swim and are not too interested in the
folks who when thrown into the pool can maybe swim a little bit, but need
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some help—it’s the culture of highly driven academic organizations– it’s
not as kind as you would hope it would be, but that also creates a
challenging environment for certain individuals. On the creativity side, I
am not sure I have a metaphor for it. It basically is about not being
satisfied with the status quo and the outcomes for individual patients and
continuously trying to improve it, that’s really what I do, and it drives my
thinking. What I saw and what I enjoyed from my father was the creative
process, and, I guess it (that Creative Process) makes my job really
interesting- it makes my life and my career very interesting because if I
had to do the same operation, the same way everyday, over and over again
like making widgets, I don’t think I would find it very interesting or
challenging and I’d probably want to do something else.

Gilbert shared three diverse metaphors, which offer understanding regarding the
factors that promote or inhibit innovation and creativity within an organization, system or
institution. “Metaphors not only make our thoughts more vivid and interesting but that
they actually structure our perceptions and understanding … metaphors not only shape
our view of life in the present but set up the expectations that determine what life well be
for us in the future” (Lakoff & Johnson, 1980). The first metaphor that Gilbert shares,
frames his work as a teacher supporting the growth of knowledge amongst the Residents
with whom he works. The metaphor of teaching someone to fly can be connected to the
way of the Teacher and the Healer within the Four Directions of Leadership (Vickers &
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Steffensen 2012) and serves as a model for leadership within an organization that
nurtures knowledge creation. The significant understanding about the Four Directions of
being is that the way of the Teacher is about listening, learning and growing. The way of
the Teacher is about a continuous journey of learning and not a about a destination or a
place of arrival. The way of the Healer is about nurturing, caring, guiding, supporting,
and ultimately, moving out of a space of hurt, anguish and despair into a space of
renewal. The success of the Residents’ experience in learning new things can only
happen within a supportive environment harkening back to the metaphor of learning to
fly.
In the second metaphor (used to describe the role of an academic surgeon),
Gilbert shares a different perspective of the way of the Teacher. In sharing the metaphor
of being thrown into the deep end of the pool and being expected to swim, Gilbert
suggests there is a need to be open to new possibilities and potential in one’s role as an
academic surgeon. With this view of the Teacher one can see that this way is about taking
risks, learning from mistakes and failures and constructing new paths to explore. This
second metaphor is also connected with the way of the Visionary. The way of the
Visionary is about embodying the Creative Process, ignited by inspiration or challenge
resulting in the emergence of something quite innovative or possibly new. The challenge
one experiences as a result of being thrown into the unknown, results in the increased
opportunity for Gilbert to innovate and create within his role of academic surgeon. As an
organization, the University Health Network has an expectation that new methods will
emerge as a result of the research academic surgeons embark upon in their work with
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challenging cases that their patients present to them. In this way, the organization
embraces the way of the Visionary, the Teacher, and the Healer.
In the final metaphor Gilbert speaks to the conditions that enable his own creative
process. He reflects on the mindset that enables him to go beyond the status quo, which is
inherent in his desire to constantly strive to improve outcomes for individual patients.
This mindset is not unlike the way of the Warrior/Leader. The way of the Warrior/Leader
is about speaking truths, not being afraid to take a stand, to take risks and to seek the
changes necessary to move beyond a current reality. It is a place of potential and
possibility joined by action. The way of the Warrior/Leader encompasses leadership that
ignites the passion in self and in others, because it is clear, pure and true. It is about
enacting and being the change. The way of the Warrior/Leader is about standing in the
strength, truth, and beauty of who you are and leading in a good way. The interview with
Dr. Gilbert has revealed that when an individual embraces all Four Directions within their
thinking, then innovation and creativity can be realized. The significant factor or
condition that supports an individual’s work to be fully realized is engagement with the
Creative Process. It requires a mindset to see things anew, particularly for the individuals,
for whom the work is meant to make a difference, thereby showing the connection of the
individual and the social.
Key themes that emerged from this interview are the significance of rigor,
persistence, a creative mindset, the Creative Process and lateral thinking. The
combinatorial aspect of these has the potential to move us beyond the status quo.
Innovation– art works, design solutions, or scientific discoveries– comes about from the
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re-shuffling and reconstruction of already existing components by a process Albert
Einstein called ‘combinatorial play’ (Behrens, 2002). As with the first interview with Roy
Henry Vickers, I see connections to the Progress Principle (Amabile & Kramer, 2011)
and the ability for individuals to make progress in meaningful work. Dr. Gilbert’s passion
for improving the outcomes for individual patients and his desire to be immersed in the
Creative Process every day, patient by patient, can be likened to how photographer
Andrew Zukerman defines inspiration: “when curiosity and rigor get together something
happens” (Zukerman, 2011). That something happening is what I contend needs to be at
the core of educational transformation.
Upon further reflection, I also see strong connections to constructivist learning
(Vygotsky), in particular as described in Abbott and Ryan’s article Constructing
Knowledge, Reconstructing Schooling.
The balance between emotion and logic, the role of intuition, and the
relationship between intrinsic and extrinsic motivation are all part of the
“complex adaptive system” that best describes the brain’s ability to deal
with the messiness of ordinary everyday life situations. Constructivist
learning, by drawing on the full range of a learner’s experience,
strengthens the individual’s ability both to find novel connections, and to
harness peripheral perception. Rather than a focus on intense,
encyclopedic recall, constructivist learning leads to deep understanding,
sense making, and the potential for creativity and enterprise (Abbott &
Ryan, 1999, p. 2).
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Dr. Gilbert’s articulation of a connection to his father’s Creative Process and how this
Creative Process connects back to his work as a surgeon (someone who is driven by the
need to do things in new, interesting and evolving ways) embodies the iterative nature of
constructivist learning. This also harkens back to the theory of Connectivism, shared in
the reflections on the interview with Roy Henry Vickers. Principles of connectivism such
as “capacity to know more is more critical that what is currently known; ability to see
connections between fields, ideas, and concepts is a core skill; decision making is itself a
learning process; seeing through a lens of a shifting reality– while there is a right answer
now, it may be wrong tomorrow” (Seimens, 2004).
The Creative Process that Dr. Gilbert embarked upon required all of these
capacities and insights. It is my contention that by tapping into sources of inspiration
such as those described by Dr. Gilbert, inspiration empowered by “artful-mindedness”
(Steffensen, 2012) and an open learning stance, organizations, schools and educational
systems will be truly generative, responsive, free of borders and limitations, thereby
optimizing the identity of individuals and the entire organization. This artful-mindedness
will ultimately enable us to move us from a state of entropy to renewal and innovation in
praxis, transforming and eluding “the politics of polarity”, where we might emerge “as
the others of ourselves” (Bhabha, 1994, p. 39).
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Chapter 5 Conclusions
Moving Beyond the Diagnosis: Redefining the Possible
We shall not cease from exploration
And the end of all our exploring
Will be to arrive where we started
And know the place for the first time.
(T.S. Eliot, Four Quartets, 1942 No.4 Little Gidding, V)
One of the greatest challenges facing educational transformation is getting beyond
the diagnosis in order to redefine the possible. We have been tinkering at the edges in
education for a long time without, in my view, any significant change or lasting effect.
What will it take to get schools and systems to a place of truly “imagining forward
differently” (Zatzman, 2009)? In seeking insight to this question, I ventured outside of
the field of education in order to garner insights that might provide inspiration and inform
thinking anew. It is interesting to note that interviews with the surgeon, Dr Gilbert, and
the artist, Roy Henry Vickers, provided the greatest inspiration and insights regarding
what might be key to and necessary for transforming educational systems and
institutions. The analysis of these interviews provided the foundation for and inspiration
for the development of a model entitled the Four Directions of Leadership (discussed on
pages 120-125). The impact of stepping out of one’s own field and into the “intersection
… a place where different fields meet, where wildly different ideas to bump into and
build upon each other” is referenced in the book The Medici Effect (Johansson, 2006, p.
16) as a vital source of creativity and innovation. The act of “stepping into the
intersection” (Johansson, 2006) in order to seek new possibilities and facilitate the
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innovation of new ideas is achieved by looking for the spaces where connections in
thinking between different disciplines occurs:
When you step into the intersection (of fields, disciplines, or cultures) you
can combine existing concepts between multiple fields, generating ideas
that leap in new directions—what I call intersectional ideas (p. 2) …
Intersectional Innovations change the world in leaps along new directions”
(p. 19) … Leonardo DaVinci, the defining Renaissance man and perhaps
the greatest intersectionalist of all times, believed that in order to fully
understand something one needed to view it from different perspectives
(p. 58).
Interviewing Dr. Gilbert and Roy Henry Vickers, participants that occupy roles outside of
the field of education, provided insights (for the creation of the Four Directions
Leadership model, p. 123) that will help us to see beyond the complex structures existing
in our schools, institutions and systems, thereby making it possible to arrive in a renewed
place in education where personalization, precision, and professionalism might actually
occur. The Four Directions of Leadership model, I contend, will help us to more
effectively navigate the constraints of current structures deemed necessary to keep local
and global educational institutions and systems afloat, systems that (in the current way
they are structured or enacted) do not actually meet the moral purpose of education–
professional learning/knowledge, personalization and precision (Fullan, Hill & Crevola,
2006).
Personalization is education that puts the learner at the center (Leadbeater,
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2002, p. 1), or more accurately puts each and every child at the center and
provides an education that is tailored to the students’ learning and
motivational needs at any given moment. Schools couldn’t do this even
when only 50 percent of the population of school-age children was being
served, so how will they do it with virtually all children? Personalization
is about individuals, but it is relational, between the teacher, the student,
the home and the school. The mission of the school system is to make
personalization a reality. But it must be universal for all or it will fail.
Personalization is as much a collective as an individual phenomenon. To
be precise is to get something right; to prescribe is to lay down rigid rules.
Precision is in the service of personalization because it means to be
uniquely accurate, that is, precise to the learning needs of the individual.
You can’t have personalization and precision without daily learning on the
part of teachers, both individual and collectively. Instead, schools need to
work from the classroom outward Professional development works when
it is school-based and embedded in teachers’ daily work.
The difficulties encountered as a result of marginal or limited system change or
transformation means that we remain locked into maintaining the status quo and very
little change to what actually is in the terms of teaching and learning. At this time, the
participants from education that I approached for an interview were unable to provide
sufficient insight that might inform breakthroughs beyond what is in our current
educational systems, structures and institutions leading to transformation. I wonder if the
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degree to which innovation was unable to be articulated or embraced by these individuals
is a direct result of the language and culture of the organizations in which these
individuals currently are affiliated? In Breakthrough (2006), Fullen, Hill and Crevola
share the following view of educational reform.
Our reluctant conclusion is that the most ambitious reforms have fallen
miserably short of establishing the new mission of schools where virtually
all students are engaged in their own significant learning. We need to start
at the classroom, reconstructing the problem and the solution as one of
embedding personalization, precision, and teacher learning into the daily
experiences of students and educators. In so doing, we need to build an
infrastructure that surrounds the classroom, which will make such
transformation inevitable (Fullan, Hill, Crevola, 2006).
In Chapter 2, I presented a personal narrative entitled Beyond the Diagnosis,
which was meant to establish the key framework for the conditions needed and attitudes
required for successfully transforming spaces and places into places of possibility
(Hooks). This narrative of medical innovation, when connected to Freire’s theories in
Pedagogy of the Oppressed (1970), acts as a frame of reference that can effectively guide
and support system change and innovation in education. Dr. Gilbert problematized the
issue of the quality of life for the patient and in so doing, realized that a different status
was required and could be realized. The oppressor, in this narrative, is represented by the
traditional body of knowledge in the medical profession and particular way of dealing
with maxillofacial cancers. The doctors who embraced this traditional way, informed by
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the current body of knowledge, acted as the oppressors in their attempt to block the
initiative because they believed the patients (the oppressed) should adapt to existing
conditions (accept the prosthesis) rather than experience new conditions (the bone graft
innovation) that would actually liberate them (enhance their quality of life). This
narrative suggests that within organizations we need to examine the realities in existence,
thinking critically about how existing procedures might be oppressing others and, with
determination, passion, and drive, initiate emancipation from the oppression as
demonstrated by Dr Gilbert and his quest for innovation.

Navigating Educational Transformation via the Creative Process
To be in touch with our landscapes is to be conscious of our evolving
experiences, to be aware of the ways in which we encounter our world
(Greene, 1978, p. 2).
In Chapter 3, I shared two case studies based on personal narratives from my own
educational experiences and professional learning journey. These case studies, though
vastly different in context, embody key learning that intersects with the learning and
messages described in Beyond the Diagnosis, the narrative from Chapter 2. In reflecting
upon all three of these narratives, it has become clear to me that the essential element
underlying each narrative is the significance of the Creative Process. The Chapter 4
interview with Dr. Gilbert, Through the Eyes of a Surgeon, similarly extracted the theme
of innovation via the Creative Process and suggests to me that the a mindset which is
grounded in the Creative Process is key to promoting creativity within spaces and places
in organizations. When asked these two questions, “How often do you think within your
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role do you get that opportunity to see things differently and if you do, what drives you to
do something about seeing that difference and then acting on it? How do we apply that
within schools and what might that look like if it were to take hold and be different?”
Dr. Gilbert responded that he believed seeing things anew, seeing things differently,
being open to innovation, and being an agent of change is a result of one’s personality.
Personality driven largely by a mindset of never being satisfied with what is, that is to
say, something can always be made better or improved in the realm of patient care. This
highlights for me to the important concept of the individual and the social. The two (the
individual and social) are inextricably linked to one another. Dr. Gilbert is continuously
driven to do something better by his individual persona or drive. Because patient care is
always in need of improvement (a social dilemma), Dr. Gilbert does something better (his
individual response to the social situation). Because he does something better, patient
care is improved. Max Weber suggests that in a social system we always find the
production of meaning. He (Weber) argued that all human action is directed by meanings.
Actions have a specific meaning for the actors, they can make sense of the
world … actors have motives; they can identify reasons for their actions
and have planned intentions in concrete situations. They can choose
between different alternative actions in a situation … consciously reflect
the state of the world (and its change) and can identify their role and
position in the world … making sense of the world involves planned
actions, reflection, identification of reasons for actions, intentions,
freedom to choose between different alternative actions, identification of
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ones own role in the world and (different) interpretations of the world
(Fuchs, 2003, pp. 43-49).
The connection between the individual and the social is an important aspect to the
Creative Process, for this process helps us to make meaning. As an artist or individual is
challenged or inspired by an idea or a concept he or she faces or experiences in the world,
he or she then embarks upon a process to imagine or generate possibilities in response to
that initial challenge or inspiration which has been experienced, provided or presented.
As the process continues to unfold, what ultimately results is the creation of work– a
work that might solve, help to see things anew, to attempt to explain, represent or
interpret that initial challenge or inspiration. The creation, when interacted with and by
others, serves to extend the collective understanding of the reality that was initially to be
understood. The process is iterative in nature, for as other individuals react to or interact
with the created work, thinking or understanding changes and perhaps raises new
challenges or inspirations. Thus the process continues to unfold.
The various stages within the Creative Process, outlined in Figure 1 (p.113) are
not linear in nature. It is not a requirement for your creative journey to start at the top of
the circle (Challenging and Inspiring) and progress in a clockwise direction through the
various phases or stages. The double headed arrows that lead in and out of the outer
circles remind us that learning can (and often does) involve multiple twists and turns,
moving in and out of the circle via self-reflection, conversations and interactions with
others along the way. After self-reflection and/or interaction with others, we sometimes
return to the same stage or phase of the Creative Process continuing from where one left
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off; sometimes, we end up back at an earlier stage to rethink what we are trying to do; or,
we are propelled into a totally new phase.

Figure 1
(Ontario Arts Curriculum, Grades 1 to 8, 2009, p. 20)
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The Creative Process is a constantly evolving, iterative series of interactions or actions
that lead towards a final work. If the fluidity of the Creative Process could be
represented by a dance it might look something like this: (Click on the image to view the
video.)

As the Creative Process more and more deeply centers itself within my thinking
and in my practice, I realize how strategically it helps me navigate and think about
leadership within educational organizations and how one might overcome the status quo
and enact change and transformation within a system. I no longer feel bound to simply
follow a set of rules, procedures or expectations in a linear, hierarchical fashion (system
driven and top down). Instead, I am freed up to seek out, with the stakeholders, the
essential essence of our being together (held within those expectations) and re-frame our
journey as a Challenge or Inspiration.
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Implications of the Creative Process & Educational Transformation
“We are living in a time of revolution. There are forces shaping our world,
challenges our children are facing we are not prepared for. To meet these challenges, we
must think differently.” (Robinson, 2010) I would argue that the different way of thinking
suggested by Robinson is captured by the creative process. The Creative Process allows
for a wider conception of possibility by putting the imagination to work as we innovate,
bringing ideas into practice, enabling our spirit to resonate with the joy we garner through
our creating. Robinson (2010) suggests, “Life is not linear, yet our educational system is
linear. We need to strive to take the paths not taken, to be alive, to be human, to be
creative- to live the composition that we write.” If we embrace the Creative Process as
the fundamental mindset in the way we do business within our schools, organizations and
systems, then perhaps the challenges we are facing might be able to be changed to
inspirations, transforming the belief that we are what has happened to us into we are
what we choose to become (Jung).
The role of schools and how they are organized, no matter wherever in the world
you look, centers much of the debate regarding reform or transformation. The challenge
to the existing model for schooling is very real. What do models of a changed reality of
school look like?
The argument that education needs to change to adapt to the learning
needs of a future, which remains uncertain, has been exhaustively
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rehearsed. Although there is considerable debate about the extent and
urgency of the problem and the kinds of changes required, there is
nevertheless a growing consensus that highly developed education systems
are, on current trajectories, unlikely to be capable of the kind of step
change which is urgently needed (Hannon, Patton & Temperley, 2011, p.
3).
One can find inspiration for this challenge of schooling by looking to Finland and
understanding the very different nature of Finnish schools. The story of Finland’s
educational system and explanation of its success are highlighted in Finnish Lessons:
What Can the World Learn from Educational Change in Finland? (Sahlberg, 2012)
Contextual differences mean that these arguments play out somewhat
differently around the world. In high-performing education systems like
Finland and South Korea, the urgency to look for alternatives to traditional
forms of organized learning to raise standards of attainment is less acutely
felt than in a place where systems are struggling, such as the United
States. And in Australia, the pressure to reduce or spread the cost of
building, maintaining, and running schools, or at least the rate of increase
in investment in them, is for the time being less politically fraught than in
the United Kingdom (Hannon et al, 2011, p. 3).
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Finland, according to the results from the Programme for International Student
Assessment (PISA) is reported to have one of the highest-performing schools systems in
the world. The important and unusual characteristic of the Finnish system is that the
schools are carefully designed to address the academic, social, emotional and physical
needs of children. Ensuring all four aspects are balanced at all times in the service of
teaching and learning is not unlike the elements of the Four Directions shared in the
interview with Vickers (2011) and further described in the concluding section of this
thesis (pp. 120-125). The fluid, responsiveness of teaching and learning evident in the
Finnish system speaks to the significance of a system and organization structure that is
iterative and evolving in nature, similar to the nature of the Creative Process. In the
Finnish system, teachers are said to have wide latitude at each school in deciding what to
teach, how to teach, and how to gauge pupils’ progress. National curriculum in the arts
and sciences describes what is to be learned, but is not prescriptive about the details of
what to teach or how to teach it (Ravitch, 2012). There exists a high degree of
collaboration between all stakeholders in the Finnish system resulting in policies that
create spaces for learning that are engaging, interconnected, and emergent in the ways
they meet the needs of others. Ravitch’s review (2012) of Sahlberg’s book, Finnish
Lessons: What Can the World Learn from Educational Change in Finland? provides
perspectives on the results of these policies on the Finnish System.
Most visitors to Finland discover elegant school buildings filled with calm
children and highly educated teachers. They also recognize the large
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amount of autonomy that schools enjoy; little interference by the central
education administration in schools’ everyday lives, systematic methods
for addressing problems in the lives of students, and targeted professional
help for those in need (Ravitch, 2012, p. 8).
The Finnish picture of education is a vision of education driven by engagement as much
as by institutions where learning takes place within an environment fostered by aesthetic
leadership, closely linked to the notion of “artful-mindedness” (Steffensen, 2012).
Aesthetics is an old and powerful discipline, and through it is developed
our sense of who we are, what we can and cannot tolerate, and our
experiential understanding of our environment. Aesthetic leadership
provides an aesthetic lens through which to look anew at the paradigms of
educational institutions and systems. Deal & Kennedy (1982), Deal &
Peterson (1991) and Deal (1995) explicitly discuss the creative role of
leaders in shaping the nature of organizations. An aesthetic theory of
social reality derives from German ideology traceable from Kant through
Schelling, Hegel and Schopenhauer, for whom the aesthetic is integral to
insight and intellectual freedom. Post idealist thinkers in social and
political philosophy such as Nietzsche, Croce, Dilthey, Cassirer, Maritain,
Whitehead, Dewey and Heidegger adopted the central role of the aesthetic
theory. Aesthetic appears to both embody and forestall the unfolding of all
that we might become. The aesthetic of leadership then, is the way
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leadership constructs organizational form and represents itself to its
members and the outside world (Samier, Bates & Stanley, 2006, pp. 4-7).
What are the important insights that aesthetic leadership, artful-mindedness and the
Creative Process can provide to governments and the leaders of education systems,
schools, organizations and institutions? “Changes to education and especially to
schooling are clearly required (in order that we might adapt to the learning needs of a
future which remains uncertain), but to understand how to effect the type of change that
is needed, we must turn to new thinking and research into how innovation works”
(Hannon et al, 2011, p. 6). Learning from the Finland experience enables us to re-frame a
journey together with all stakeholders, a journey that is fundamentally different from the
current one that inevitably brings us back to the status quo. Building a mutual
understanding about the significance of what we need to embark on together, its
relationship to our world and its inter-connectedness with others forms the basis of the
theory of Connectivism (Seimens, 2004) which is essential to transforming our systems,
schools, institutions and organizations. From this shared understanding we can dive fully
into the process of discovering and uncovering new ways of being together. By thinking
of the leadership through the Creative Process, new possibilities can emerge for the ways
in which we design and shape opportunities within our classrooms, our schools and our
systems-rich, engaging, deep thinking places and spaces for learning.
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Redefining the Possible: The Four Directions of Leadership
What we see is not simply a function of what we take from the world, but
what we make of it (Eisner, 2002).
I had the wonderful opportunity to hear Roy Henry Vickers share the Four
Directions centering exercise with an audience during one of his keynote addresses.
I look to the east, where the sun rises each day and I give thanks for the
new day and all the lessons that I have to learn, for this is the way of the
Teacher. I look to the south, the way of the Healer, and I give thanks for
my healing journey in this world. As a Teacher and a Healer, I look to the
west where the sun goes down and I realize that even in the darkness, I can
see, because we human beings have been given this incredible ability to
have vision that is beyond our eyes. And so, I take my vision as a
Visionary, and as a Healer and a Teacher, and I look to the north, the way
of the Warrior, and I ask for the courage to stand in the strength and the
truth and the beauty of my ancestors (Vickers, 2011).
The Four Directions, which embodies the ways of the Teacher, Healer, Visionary, and
Warrior/Leader, provides a wonderful metaphor for how we might successfully navigate
our way towards becoming more whole and centered in our structures and approaches
within our educational institutions, in “the place called school” (Goodlad, 1984). The
following is what I have come to understand about the Four Directions through my
ongoing conversations and interactions with Roy Henry Vickers.
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The way of the Teacher is about listening, learning and growing. It is about a
continuous journey of learning and not a about a destination or a place of arrival. It is
about being open to new possibilities and potential. It is about taking risks, learning from
mistakes and failures and constructing new paths to explore. It is about expanding
understanding, knowledge building and co-construction learning.
The way of the healer is about learning to process all of our emotions, to be
centered in our feelings. The way of the Healer is about nurturing, caring, guiding,
supporting, and ultimately, moving out of a space of hurt, anguish and despair into a
space of renewal. It is the way of emotions and a place where we must seek to understand
and process these emotions if we are to heal. It is also about joy, love and hope because
of new beginnings and connections made from the learning we have undergone in the
process. It is about the relationships we foster and grow as we work together for a
common purpose. We do not move out of a place of pain (hurt/despair) because we stay
with the emotions, we embrace and process the emotions in order to move forward
without despair. The way of the Healer is about paying attention to matters of the heart,
the emotions of pain, joy, anger, guilt, fear, shame, and loneliness. We are given gifts of
healing, strength, making amends, wisdom, spirituality, and reaching out when we
process the emotions.
The way of the Visionary is about seeing beyond what is, to be open to
possibilities and to intuition, to embrace wide-awakeness (Greene) as we strive to move
forward. It is about artful-mindedness (Steffensen, 2012) and embracing a forward
thinking mindset. It is about knowing or being in touch with one’s self and with others,
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and requires using this knowledge in ways that supports creative and innovative ways of
being. The Visionary is able to see clearly with the healing and the knowledge, to be
aware of the journey at hand and ahead. The way of the Visionary is about embodying
the creative process, ignited by inspiration or challenge resulting in the emergence of
something quite innovative or possibly new. The way of the Visionary is about using our
ability to see without our physical eyes, to be aware of the images that come to mind
everyday.
The way of the Leader/Warrior is about speaking truths, not being afraid to take a
stand, to take risks and to seek the changes necessary to move beyond a current reality. It
is a place of potential and possibility joined by action. It is a place of leadership that
ignites the passion in self and in others, because it is clear, pure and true. It is about
enacting and being the change. The way of the Warrior/Leader is about standing in the
strength, truth, and beauty of who you are and leading in a good way.
The following graphic (p. 123) developed by Vickers and Steffensen (2012)
suggests that a leader moves in and out of the four ways of being and seeing in a cyclical
and iterative way. As you embody your role as a leader, the way of the Teacher provides
the essential starting point– the stance that seeks to understand, learn from and with
others the things that need to be done or happen next. In seeking to understand what
needs to happen next, one’s own emotions and emotions of those with whom you work
begin to emerge and thus you enter into the way of the Healer. As a Teacher and a Healer
you process and learn from these emotions so that you might more clearly see the vision
necessary for the organization to evolve and grow. As a Visionary, a Teacher and a
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Healer, you can step into the way of the Warrior/Leader where the journey of change can
begin, be sustained, strengthened and renewed by the understandings from the teaching,
healing and vision of the ongoing journey.
Change comes from understanding ourselves—our weaknesses, our strengths.
That understanding can be fostered from knowledge of our past, our cultural
heritage, and our environment. The priceless wisdom is available from our elders,
who, like us, received it from their ancestors. We all have elders, ancestors, and a
cultural heritage. Once we know our past, we have taken a step in understanding
ourselves, and we will then be able to strengthen our truths, bringing about
changes for the better. (Vickers, The Elders Are Watching, 2003)
Figure 2

The Four Directions of Leadership (Vickers & Steffensen, 2012)
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As I further reflect upon the personal narratives, case studies and interviews
that have informed this research paper, I now see that these experiences have afforded
me an opportunity look to each of the Four Directions for understanding: the Teacher
(A Question of Renewal); the Healer (Through the Eyes of a Physician, interview with
Dr. Gilbert); the Visionary (Through the Eyes of an Artist, interview with Roy Henry
Vickers); and the Warrior/Leader (as captured by the case study Creating Our Future.
The narrative Beyond the Diagnosis embodies all Four Directions, a story about
healing, teaching, vision, and leading change. It is my contention that together these
narratives offer us a model for transforming the places and spaces within
organizations that have become fixed by the status quo.
I embarked upon this research with the hopes to explore the ways in which
individuals might imagine new possibilities and create new models for things that
cannot yet be seen. I wanted to consider the ways in which individuals might better
negotiate and navigate the constraints within organizations, thinking “anew and
acting anew, rising with the occasion, overcoming the dogmas of the past” (Lincoln,
1862). Through my research I sought to understand the degree to which innovation is
embraced or exhibited as a result of the metaphors we live by and intersection of the
individual with the language and culture of an organization. Paradoxes of innovation
and factors that promote or limit innovation in a system, organization or institution
were highlighted by the case studies Creating Our Future and A Question of Renewal
shared in Chapter 3 and through the narrative Beyond the Diagnosis presented in
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Chapter 2. Those factors that affect an individual’s personal desire or ability to create
or innovate as presented and discussed in the case studies, through the interviews and
within the narrative Beyond the Diagnosis, resulted in the model for the Four
Directions of Leadership (Vickers & Steffensen, 2012, p. 123) which embraces the
Creative Process and is grounded by the Four Directions– Teacher, Healer, Visionary,
Warrior/Leader.
It is my contention that leadership embracing this model when approaching
system and organizational change will optimize the ability of both an individual and
an organization to be innovative and creative in praxis. Future research opportunities
utilizing the Four Directions of Leadership model as a lens with which to observe
organizations that are considered to be innovative in praxis and are representative of
the spaces and places where educational transformation is being realized, is the next
level of work to be embarked upon in my research path.
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Appendix 1:
Proposed Interview Schedule
Important note with respect to the questions that are listed in this interview
schedule:
Not all of the questions are meant to be asked in any given interview. The
questions need to flow naturally within the conversation with the participants,
and touch on each of the various themes or topics of creativity, innovation and
change. As the interviewer, I need to listen carefully to the participants in
order to appropriately select the questions (from this large collection) that will
elicit the most informative responses with regards to their experiences,
thoughts and feelings.
The interview schedule is organized into the following themes or topics:
• Background information of participants
• Participant’s thinking about creativity/ experiences with creativity
• Participant’s thinking about innovation/experiences with innovation
• Participant’s thinking about change/experiences with change
• Additional thoughts/general comments
Preamble prior to commencing the interview:
“Thank you so much for agreeing to participate in my research project. As you may
recall, I am interested in your perspectives on innovation and creativity, and in
particular, how these relate to your field of work. I am interested in hearing your
personal experiences and stories of your work. Do you have any questions before we
begin?”
1. Background of Participants
•

Tell me a little bit about yourself.

•

Have you always lived here? For how long?
 Have you lived elsewhere? How long?
 What brought you to this location?
What led you to the field of work that you are currently involved in?
 How long have you been involved in this work?

•



What training/education, experiences have you had related to the work
you do?
♦ Where did you receive this education/training/experience?
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♦ What were some of the highlights or challenges of this experience?


What other field of work have you experienced? For how long?
♦ What were some of the highlights or challenges of this experience?

•

How long have you been affiliated with this particular organization?
 Tell me about what brought you to this organization and to your current
role.

•

Tell me about your current role.
 What are some of your major responsibilities?
 How are these responsibilities determined?
 Who determines these responsibilities?

•



Does your role/ do your responsibilities impact others?
♦ Who is impacted by your role? In what ways?



Have these responsibilities always been the same or have they emerged or
changed over time? If so, how have these responsibilities changed and
why have they changed?
♦ What difference have changes made?



What are some of the things you find rewarding in this role?
♦ Tell me more about these rewarding experiences or situations, in
particular, what makes them rewarding?
♦ What has been your most satisfying experience related to your
current role?



What are some challenges that you face in this role or within your current
set of responsibilities?
♦ What makes this particularly challenging?
♦ What has been your greatest challenge? Can you elaborate on this?

What other roles have you experienced within this organization?
 Tell me about your experience in/with these other roles? Was this recently
or a while ago?
♦ Was the organization the same then as it is now? If it is different,
in what ways?
 Can you tell me more about some of these previous experiences?
♦ What were your responsibilities? How were these responsibilities
determined? Who determined these?
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♦ Were others involved within your role?
♦ How were others involved? Tell me about the impact these interconnections.
♦ Were your experiences different in this setting compared to the
other setting(s)? If so, in what ways? Any thoughts about the
difference(s)? Can you tell me more about this?
•

Have you worked in other organizations with a similar purpose or focus?
 Tell me about this experience compared to your current experience(s).
 What is different about this experience?
 What is similar about this experience/role compared to your current
experience/ role?

•

If you could wave a magic wand to change something about your role or the
organization, what would that be?
 What would be different?
 How might your responsibilities look or feel different?

2. Thinking about Creativity/Experiences with Creativity
• When you think of the word creativity, what comes to mind?
 What does creativity look like or feel like?
 What does it feel like or look like in your role, in other roles or within
your organization?
•

What would you consider to be enabling factors to creativity?
 Have you experienced these enabling factors anywhere? Tell me about this
experience.
 How did these factors affect your ability to perform your role? To what
degree?

•

What would you consider to be limiting factors to creativity?
 Have you experienced these limiting factors? If so, under what
circumstance(s) did they occur? Can you tell me more about this
experience?

•

Within your current role, to what degree are you able to be creative?
 Tell me what is affected by this degree of creativity.
 How could the degree of creativity be enhanced? What difference would
enhancing this degree of creativity make to you, your role, to others or to
your organization?
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•

When you think about your organization, are there individuals within the
organization who embody creativity?
 Tell me about the kinds of things these individuals doing or what are they
involved with.
 What is the impact of their creativity?
 What is different about what these individuals are doing compared to
“normal” practice? Can you explain the significance of this difference?
 Tell me what you think has enabled the creativity? Can you elaborate on
this?

•

What are some places/spaces within the organization where creativity is
embodied? Can you tell me about these places?
 What kinds of things are occurring in these places?
 How long have these creative practices or creative spaces/places been
present?
 What difference do these creative practices or creative spaces/places
make? For whom do they make a difference?
♦ What is the potential impact of the creative practices, creative
spaces/places?


Did anything change in the overall structure or functioning of the
organization enabling these spaces of creativity to emerge or occur? Is so,
what changed? What happened next?



What needs to be present in the organization in order for these creative
spaces to continue evolving or occurring?
Are there any structures, policies, or other factors that have enabled these
creative spaces? Please explain.
Have any individuals enabled the creative practices, spaces/places?
♦ What roles do/did the individuals have?
♦ What responsibilities do/did they have?
♦ Have their responsibilities within the organization always been the
same? If not, what has changed about their role(s)?




3. Thinking about Innovation/Experiences with Innovation
• When you think of the word innovation, what comes to mind?
 Is innovation the same as creativity? Can you elaborate on this?
• If the terms creativity and innovation are not the same, what is
different about them?
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•

Have you experienced/witnessed innovative practices? What was involved in
the innovation? What happened next?
 What factors do you think enable innovation? Tell me more about this.
 What does /would innovation look like or feel like in your role, other
roles, in the organization?
 (In what ways) or (How are/would) others affected by innovation or lack
of it?

•

What would you consider to be enabling factors of innovation for your
organization?
 What things need to be in place for innovation to occur?
 Have you experienced this enablement anywhere or at any other time?
Tell me about this experience.

•

What would you consider to be limiting factors to innovation?
 What needs to exist for innovation to occur? Please tell me more about
this.
 Have you experienced these limiting factors? If so, under what
circumstance(s) did they occur? Tell me about this experience.

•

Within your current role, to what degree are you able to be innovative?
 Tell me about what this has entailed or involved.
 How could the degree of innovation be enhanced?
 What difference would enhancing this degree of innovation make to you,
your role, to others or to your organization?

•

Would you describe your organization as being a place of innovation? If so, in
what ways? If not, please explain.
 Has it always been a place of innovation?
 How long would you say it has been innovative or not innovative?
 What changes have promoted or limited innovation?
♦ How did these changes come into being? What were the initiating
factors/circumstances for these innovations? What happened next?
♦ Did anyone guide/facilitate these changes?
♦ What role/responsibility do they have?
♦ How have they enabled or limited innovation(s)?

•

Can you think of some people in the organization that embody innovation?
 In what ways are they innovative?
 What is significant about the innovation(s) they have made? Who or what
is impacted by the innovation(s)?
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•

When you think of innovative practices in your profession, what might these
be or what might these look like?
 How is this innovation in practice important to your role or profession?
 What difference do innovative practices make? How do you know? Can
you give some examples?

4. Thinking about the Change Process/ Experiences with change processes
•

What are some changes you have observed or been part of that have taken
place in your organization or your profession during the past 5 years? =
 10 years?
 15 years?

•

Tell me about these changes. How would you describe the changes? For
example, were they simple, complex, easy, successful, difficult, stressful etc?
 Are there any patterns to the changes that have occurred?
 What would you describe as the most significant change(s) or
developments that have occurred in the organization? Please explain.
 Who or what initiated the changes? What happened next?
 How were the changes implemented?
 What occurrences, roles or responsibilities have resulted or evolved due to
the changes?
 Who has been impacted by the changes and in what ways? How do you
know?
 What has been the greatest hurdle to overcome regarding the changes?
♦ How has this been overcome?
♦ Who has helped with overcoming these hurdles?
♦ What sorts of things have been done to help with this?

•

If you could change anything in the organization what would it be?
 How would your role change as a result of this change?
 How would the change(s) you propose impact the organization or the roles
of yourself and others?

•

What do consider barriers to change(s) in the organization?
 What do you consider or see as the greatest barrier(s) to change?
 What needs to be put in place to reduce or remove the barrier(s)?
 Who could enable this? How?
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If you were able to influence change, how might you remove or address
the barriers?
♦ Why is this important to do?
♦ What do you hope to see and for whom?
♦ What will happen if these barriers are not addressed?
♦ Whose help or what resources are needed?
♦ What impact will this help or addition of resources have? Please
explain.

5. Additional ideas/General responses
•

Using metaphor to describe your experiences (in your role/profession, within
the organization etc.), what metaphor would you use? For example, if I were
answering this question, I might say, “My experience in the organization has
been like an eagle learning to fly. (I would then go on to explain my thinking
regarding this metaphor).

•
•
•

Is there anything else you’d like to share about your experience(s)?
Are there any questions you wish I had asked but didn’t ask?
If you think of anything else that you’d like to share, please feel free to
contact me either via email or by telephone.
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Appendix 2
One Earth Many Voices is a unit created by Arts Teacher Leaders involved in a
Collaborative Arts Inquiry. Contained within each of the tabs of this LiveBinder, the
evolution of the work, student and teacher reflections about the process are captured. The
unit One Earth, Many Voices, created during our inquiry, was our vehicle for exploring
the question:
•

How can we improve creative and critical thinking skills of our students by
differentiating our instruction (content, process, product, environment) within the
Creative Process?

One Earth, Many Voices Elementary Visual Arts Unit
Context:
Since arts experiences offer other modes and ways of experiencing and learning
children will have opportunities to think and feel as they explore, problem-solve,
express, interpret, and evaluate the process and the results. To watch a child
completely engaged in an arts experience is to recognize that the brain is on,
driven by the aesthetic and emotional imperative to make meaning, to say
something, to represent what matters.
The Arts Go to School, David Booth and Masayuki Hachiya, eds.
(Markham, Ontario: Pembroke Publishers, 2004), p.15
In an ever-changing world, we are faced with a range of events and perspectives that
unfold daily. If the earth could sing, what would be the songs? How might the songs of
the earth reflect the events and perspectives that have unfolded around us? Some of these
songs might be joyful, filled with beauty and celebration, while others may be shrouded
in destruction, devastation, and despair. This unit attempts to seek out the many voices of
our earth and its inhabitants, offering words of wisdom, understanding, and hope through
the art works that students create.
This unit focuses on visual communication and critical thinking. Throughout the unit,
students are challenged to consider the meaning behind images. Students will be required
to question their own values and think critically about the images and texts shared with
them throughout the creative process. Through the use of the elements and principles of
design (in particular color, texture, form, balance and emphasis) students will capture
their own interpretations of local or global environmental or social justice issues, striving
to say something significant and to represent what matters to our world.
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I would like to extend my sincerest thanks to the wonderful team of writers who
assembled over the past few months, working with inspiration, creativity and imagination
to create this multi -faceted unit.
We hope that even though it is designated as an Elementary Visual Arts/Literacy Unit,
teachers from Grades 9-12 might find elements within it that would connect to their
studies. (Karen Steffensen, 2011)

Click on the following link to access this resource:
http://www.livebinders.com/edit?id=103229
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