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Chapter 5 Conclusions 

Moving Beyond the Diagnosis: Redefining the Possible 

We shall not cease from exploration 
                      And the end of all our exploring  

Will be to arrive where we started 
And know the place for the first time. 

(T.S. Eliot, Four Quartets, 1942 No.4 Little Gidding, V) 
 

One of the greatest challenges facing educational transformation is getting beyond 

the diagnosis in order to redefine the possible.  We have been tinkering at the edges in 

education for a long time without, in my view, any significant change or lasting effect. 

What will it take to get schools and systems to a place of truly “imagining forward 

differently” (Zatzman, 2009)?  In seeking insight to this question, I ventured outside of 

the field of education in order to garner insights that might provide inspiration and inform 

thinking anew. It is interesting to note that interviews with the surgeon, Dr Gilbert, and 

the artist, Roy Henry Vickers, provided the greatest inspiration and insights regarding 

what might be key to and necessary for transforming educational systems and 

institutions. The analysis of these interviews provided the foundation for and inspiration 

for the development of a model entitled the Four Directions of Leadership (discussed on 

pages 120-125). The impact of stepping out of one’s own field and into the “intersection 

… a place where different fields meet, where wildly different ideas to bump into and 

build upon each other” is referenced in the book The Medici Effect (Johansson, 2006, p. 

16) as a vital source of creativity and innovation. The act of “stepping into the 

intersection” (Johansson, 2006) in order to seek new possibilities and facilitate the 
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innovation of new ideas is achieved by looking for the spaces where connections in 

thinking between different disciplines occurs: 

When you step into the intersection (of fields, disciplines, or cultures) you 

can combine existing concepts between multiple fields, generating ideas 

that leap in new directions—what I call intersectional ideas (p. 2) … 

Intersectional Innovations change the world in leaps along new directions” 

(p. 19) … Leonardo DaVinci, the defining Renaissance man and perhaps 

the greatest intersectionalist of all times, believed that in order to fully 

understand something one needed to view it from different perspectives 

(p. 58). 

Interviewing Dr. Gilbert and Roy Henry Vickers, participants that occupy roles outside of 

the field of education, provided insights (for the creation of the Four Directions 

Leadership model, p. 123) that will help us to see beyond the complex structures existing 

in our schools, institutions and systems, thereby making it possible to arrive in a renewed 

place in education where personalization, precision, and professionalism might actually 

occur. The Four Directions of Leadership model, I contend, will help us to more 

effectively navigate the constraints of current structures deemed necessary to keep local 

and global educational institutions and systems afloat, systems that (in the current way 

they are structured or enacted) do not actually meet the moral purpose of education– 

professional learning/knowledge, personalization and precision (Fullan, Hill & Crevola, 

2006).  

Personalization is education that puts the learner at the center (Leadbeater, 
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2002, p. 1), or more accurately puts each and every child at the center and 

provides an education that is tailored to the students’ learning and 

motivational needs at any given moment. Schools couldn’t do this even 

when only 50 percent of the population of school-age children was being 

served, so how will they do it with virtually all children? Personalization 

is about individuals, but it is relational, between the teacher, the student, 

the home and the school. The mission of the school system is to make 

personalization a reality. But it must be universal for all or it will fail. 

Personalization is as much a collective as an individual phenomenon. To 

be precise is to get something right; to prescribe is to lay down rigid rules. 

Precision is in the service of personalization because it means to be 

uniquely accurate, that is, precise to the learning needs of the individual. 

You can’t have personalization and precision without daily learning on the 

part of teachers, both individual and collectively. Instead, schools need to 

work from the classroom outward Professional development works when 

it is school-based and embedded in teachers’ daily work. 

The difficulties encountered as a result of marginal or limited system change or 

transformation means that we remain locked into maintaining the status quo and very 

little change to what actually is in the terms of teaching and learning. At this time, the 

participants from education that I approached for an interview were unable to provide 

sufficient insight that might inform breakthroughs beyond what is in our current 

educational systems, structures and institutions leading to transformation. I wonder if the 
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degree to which innovation was unable to be articulated or embraced by these individuals 

is a direct result of the language and culture of the organizations in which these 

individuals currently are affiliated? In Breakthrough (2006), Fullen, Hill and Crevola 

share the following view of educational reform. 

Our reluctant conclusion is that the most ambitious reforms have fallen 

miserably short of establishing the new mission of schools where virtually 

all students are engaged in their own significant learning. We need to start 

at the classroom, reconstructing the problem and the solution as one of 

embedding personalization, precision, and teacher learning into the daily 

experiences of students and educators. In so doing, we need to build an 

infrastructure that surrounds the classroom, which will make such 

transformation inevitable (Fullan, Hill, Crevola, 2006). 

In Chapter 2, I presented a personal narrative entitled Beyond the Diagnosis, 

which was meant to establish the key framework for the conditions needed and attitudes 

required for successfully transforming spaces and places into places of possibility 

(Hooks). This narrative of medical innovation, when connected to Freire’s theories in 

Pedagogy of the Oppressed (1970), acts as a frame of reference that can effectively guide 

and support system change and innovation in education. Dr. Gilbert problematized the 

issue of the quality of life for the patient and in so doing, realized that a different status 

was required and could be realized. The oppressor, in this narrative, is represented by the 

traditional body of knowledge in the medical profession and particular way of dealing 

with maxillofacial cancers. The doctors who embraced this traditional way, informed by 
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the current body of knowledge, acted as the oppressors in their attempt to block the 

initiative because they believed the patients (the oppressed) should adapt to existing 

conditions (accept the prosthesis) rather than experience new conditions (the bone graft 

innovation) that would actually liberate them (enhance their quality of life). This 

narrative suggests that within organizations we need to examine the realities in existence, 

thinking critically about how existing procedures might be oppressing others and, with 

determination, passion, and drive, initiate emancipation from the oppression as 

demonstrated by Dr Gilbert and his quest for innovation.  

 

Navigating Educational Transformation via the Creative Process 

To be in touch with our landscapes is to be conscious of our evolving 
experiences, to be aware of the ways in which we encounter our world 
(Greene, 1978, p. 2). 

 
In Chapter 3, I shared two case studies based on personal narratives from my own 

educational experiences and professional learning journey. These case studies, though 

vastly different in context, embody key learning that intersects with the learning and 

messages described in Beyond the Diagnosis, the narrative from Chapter 2. In reflecting 

upon all three of these narratives, it has become clear to me that the essential element 

underlying each narrative is the significance of the Creative Process. The Chapter 4 

interview with Dr. Gilbert, Through the Eyes of a Surgeon, similarly extracted the theme 

of innovation via the Creative Process and suggests to me that the a mindset which is 

grounded in the Creative Process is key to promoting creativity within spaces and places 

in organizations. When asked these two questions,  “How often do you think within your 
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role do you get that opportunity to see things differently and if you do, what drives you to 

do something about seeing that difference and then acting on it? How do we apply that 

within schools and what might that look like if it were to take hold and be different?”  

Dr. Gilbert responded that he believed seeing things anew, seeing things differently, 

being open to innovation, and being an agent of change is a result of one’s personality. 

Personality driven largely by a mindset of never being satisfied with what is, that is to 

say, something can always be made better or improved in the realm of patient care. This 

highlights for me to the important concept of the individual and the social. The two (the 

individual and social) are inextricably linked to one another. Dr. Gilbert is continuously 

driven to do something better by his individual persona or drive. Because patient care is 

always in need of improvement (a social dilemma), Dr. Gilbert does something better (his 

individual response to the social situation). Because he does something better, patient 

care is improved. Max Weber suggests that in a social system we always find the 

production of meaning. He (Weber) argued that all human action is directed by meanings.  

Actions have a specific meaning for the actors, they can make sense of the 

world … actors have motives; they can identify reasons for their actions 

and have planned intentions in concrete situations. They can choose 

between different alternative actions in a situation … consciously reflect 

the state of the world (and its change) and can identify their role and 

position in the world … making sense of the world involves planned 

actions, reflection, identification of reasons for actions, intentions, 

freedom to choose between different alternative actions, identification of 
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ones own role in the world and (different) interpretations of the world 

(Fuchs, 2003, pp. 43-49). 

The connection between the individual and the social is an important aspect to the 

Creative Process, for this process helps us to make meaning. As an artist or individual is 

challenged or inspired by an idea or a concept he or she faces or experiences in the world, 

he or she then embarks upon a process to imagine or generate possibilities in response to 

that initial challenge or inspiration which has been experienced, provided or presented.  

As the process continues to unfold, what ultimately results is the creation of work– a 

work that might solve, help to see things anew, to attempt to explain, represent or 

interpret that initial challenge or inspiration. The creation, when interacted with and by 

others, serves to extend the collective understanding of the reality that was initially to be 

understood. The process is iterative in nature, for as other individuals react to or interact 

with the created work, thinking or understanding changes and perhaps raises new 

challenges or inspirations. Thus the process continues to unfold.  

The various stages within the Creative Process, outlined in Figure 1 (p.113) are 

not linear in nature. It is not a requirement for your creative journey to start at the top of 

the circle (Challenging and Inspiring) and progress in a clockwise direction through the 

various phases or stages. The double headed arrows that lead in and out of the outer 

circles remind us that learning can (and often does) involve multiple twists and turns, 

moving in and out of the circle via self-reflection, conversations and interactions with 

others along the way. After self-reflection and/or interaction with others, we sometimes 

return to the same stage or phase of the Creative Process continuing from where one left 
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off; sometimes, we end up back at an earlier stage to rethink what we are trying to do; or, 

we are propelled into a totally new phase.  

 

Figure 1  

(Ontario Arts Curriculum, Grades 1 to 8, 2009, p. 20)  
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The Creative Process is a constantly evolving, iterative series of interactions or actions 

that lead towards a final work.  If the fluidity of the Creative Process could be 

represented by a dance it might look something like this: (Click on the image to view the 

video.) 

 

As the Creative Process more and more deeply centers itself within my thinking 

and in my practice, I realize how strategically it helps me navigate and think about 

leadership within educational organizations and how one might overcome the status quo 

and enact change and transformation within a system. I no longer feel bound to simply 

follow a set of rules, procedures or expectations in a linear, hierarchical fashion (system 

driven and top down). Instead, I am freed up to seek out, with the stakeholders, the 

essential essence of our being together (held within those expectations) and re-frame our 

journey as a Challenge or Inspiration.  
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Implications of the Creative Process & Educational Transformation 

“We are living in a time of revolution. There are forces shaping our world, 

challenges our children are facing we are not prepared for. To meet these challenges, we 

must think differently.” (Robinson, 2010) I would argue that the different way of thinking 

suggested by Robinson is captured by the creative process. The Creative Process allows 

for a wider conception of possibility by putting the imagination to work as we innovate, 

bringing ideas into practice, enabling our spirit to resonate with the joy we garner through 

our creating. Robinson (2010) suggests, “Life is not linear, yet our educational system is 

linear.  We need to strive to take the paths not taken, to be alive, to be human, to be 

creative- to live the composition that we write.”  If we embrace the Creative Process as 

the fundamental mindset in the way we do business within our schools, organizations and 

systems, then perhaps the challenges we are facing might be able to be changed to 

inspirations, transforming the belief that we are what has happened to us into we are 

what we choose to become (Jung). 

The role of schools and how they are organized, no matter wherever in the world 

you look, centers much of the debate regarding reform or transformation. The challenge 

to the existing model for schooling is very real. What do models of a changed reality of 

school look like? 

The argument that education needs to change to adapt to the learning 

needs of a future, which remains uncertain, has been exhaustively 
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rehearsed. Although there is considerable debate about the extent and 

urgency of the problem and the kinds of changes required, there is 

nevertheless a growing consensus that highly developed education systems 

are, on current trajectories, unlikely to be capable of the kind of step 

change which is urgently needed (Hannon, Patton & Temperley, 2011, p. 

3).  

One can find inspiration for this challenge of schooling by looking to Finland and 

understanding the very different nature of Finnish schools. The story of Finland’s 

educational system and explanation of its success are highlighted in Finnish Lessons: 

What Can the World Learn from Educational Change in Finland? (Sahlberg, 2012)  

Contextual differences mean that these arguments play out somewhat 

differently around the world. In high-performing education systems like 

Finland and South Korea, the urgency to look for alternatives to traditional 

forms of organized learning to raise standards of attainment is less acutely 

felt than in a place where systems are struggling, such as the United 

States. And in Australia, the pressure to reduce or spread the cost of 

building, maintaining, and running schools, or at least the rate of increase 

in investment in them, is for the time being less politically fraught than in 

the United Kingdom (Hannon et al, 2011, p. 3). 
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Finland, according to the results from the Programme for International Student 

Assessment (PISA) is reported to have one of the highest-performing schools systems in 

the world. The important and unusual characteristic of the Finnish system is that the 

schools are carefully designed to address the academic, social, emotional and physical 

needs of children. Ensuring all four aspects are balanced at all times in the service of 

teaching and learning is not unlike the elements of the Four Directions shared in the 

interview with Vickers (2011) and further described in the concluding section of this 

thesis (pp. 120-125). The fluid, responsiveness of teaching and learning evident in the 

Finnish system speaks to the significance of a system and organization structure that is 

iterative and evolving in nature, similar to the nature of the Creative Process.  In the 

Finnish system, teachers are said to have wide latitude at each school in deciding what to 

teach, how to teach, and how to gauge pupils’ progress. National curriculum in the arts 

and sciences describes what is to be learned, but is not prescriptive about the details of 

what to teach or how to teach it (Ravitch, 2012). There exists a high degree of 

collaboration between all stakeholders in the Finnish system resulting in policies that 

create spaces for learning that are engaging, interconnected, and emergent in the ways 

they meet the needs of others. Ravitch’s review (2012) of Sahlberg’s book, Finnish 

Lessons: What Can the World Learn from Educational Change in Finland? provides 

perspectives on the results of these policies on the Finnish System. 

Most visitors to Finland discover elegant school buildings filled with calm 

children and highly educated teachers. They also recognize the large 
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amount of autonomy that schools enjoy; little interference by the central 

education administration in schools’ everyday lives, systematic methods 

for addressing problems in the lives of students, and targeted professional 

help for those in need (Ravitch, 2012, p. 8).  

The Finnish picture of education is a vision of education driven by engagement as much 

as by institutions where learning takes place within an environment fostered by aesthetic 

leadership, closely linked to the notion of “artful-mindedness” (Steffensen, 2012).  

Aesthetics is an old and powerful discipline, and through it is developed 

our sense of who we are, what we can and cannot tolerate, and our 

experiential understanding of our environment. Aesthetic leadership 

provides an aesthetic lens through which to look anew at the paradigms of 

educational institutions and systems. Deal & Kennedy (1982), Deal & 

Peterson (1991) and Deal (1995) explicitly discuss the creative role of 

leaders in shaping the nature of organizations. An aesthetic theory of 

social reality derives from German ideology traceable from Kant through 

Schelling, Hegel and Schopenhauer, for whom the aesthetic is integral to 

insight and intellectual freedom. Post idealist thinkers in social and 

political philosophy such as Nietzsche, Croce, Dilthey, Cassirer, Maritain, 

Whitehead, Dewey and Heidegger adopted the central role of the aesthetic 

theory. Aesthetic appears to both embody and forestall the unfolding of all 

that we might become. The aesthetic of leadership then, is the way 
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leadership constructs organizational form and represents itself to its 

members and the outside world (Samier, Bates & Stanley, 2006, pp. 4-7). 

What are the important insights that aesthetic leadership, artful-mindedness and the 

Creative Process can provide to governments and the leaders of education systems, 

schools, organizations and institutions? “Changes to education and especially to 

schooling are clearly required (in order that we might adapt to the learning needs of a 

future which remains uncertain), but to understand how to effect the type of change that 

is needed, we must turn to new thinking and research into how innovation works” 

(Hannon et al, 2011, p. 6).  Learning from the Finland experience enables us to re-frame a 

journey together with all stakeholders, a journey that is fundamentally different from the 

current one that inevitably brings us back to the status quo. Building a mutual 

understanding about the significance of what we need to embark on together, its 

relationship to our world and its inter-connectedness with others forms the basis of the 

theory of Connectivism (Seimens, 2004) which is essential to transforming our systems, 

schools, institutions and organizations. From this shared understanding we can dive fully 

into the process of discovering and uncovering new ways of being together. By thinking 

of the leadership through the Creative Process, new possibilities can emerge for the ways 

in which we design and shape opportunities within our classrooms, our schools and our 

systems-rich, engaging, deep thinking places and spaces for learning. 
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Redefining the Possible: The Four Directions of Leadership 

What we see is not simply a function of what we take from the world, but 
what we make of it (Eisner, 2002). 

 

I had the wonderful opportunity to hear Roy Henry Vickers share the Four 

Directions centering exercise with an audience during one of his keynote addresses.  

I look to the east, where the sun rises each day and I give thanks for the 

new day and all the lessons that I have to learn, for this is the way of the 

Teacher. I look to the south, the way of the Healer, and I give thanks for 

my healing journey in this world. As a Teacher and a Healer, I look to the 

west where the sun goes down and I realize that even in the darkness, I can 

see, because we human beings have been given this incredible ability to 

have vision that is beyond our eyes. And so, I take my vision as a 

Visionary, and as a Healer and a Teacher, and I look to the north, the way 

of the Warrior, and I ask for the courage to stand in the strength and the 

truth and the beauty of my ancestors (Vickers, 2011). 

The Four Directions, which embodies the ways of the Teacher, Healer, Visionary, and 

Warrior/Leader, provides a wonderful metaphor for how we might successfully navigate 

our way towards becoming more whole and centered in our structures and approaches 

within our educational institutions, in “the place called school” (Goodlad, 1984).  The 

following is what I have come to understand about the Four Directions through my 

ongoing conversations and interactions with Roy Henry Vickers.  
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The way of the Teacher is about listening, learning and growing. It is about a 

continuous journey of learning and not a about a destination or a place of arrival. It is 

about being open to new possibilities and potential. It is about taking risks, learning from 

mistakes and failures and constructing new paths to explore. It is about expanding 

understanding, knowledge building and co-construction learning.  

The way of the healer is about learning to process all of our emotions, to be 

centered in our feelings. The way of the Healer is about nurturing, caring, guiding, 

supporting, and ultimately, moving out of a space of hurt, anguish and despair into a 

space of renewal. It is the way of emotions and a place where we must seek to understand 

and process these emotions if we are to heal. It is also about joy, love and hope because 

of new beginnings and connections made from the learning we have undergone in the 

process. It is about the relationships we foster and grow as we work together for a 

common purpose. We do not move out of a place of pain (hurt/despair) because we stay 

with the emotions, we embrace and process the emotions in order to move forward 

without despair. The way of the Healer is about paying attention to matters of the heart, 

the emotions of pain, joy, anger, guilt, fear, shame, and loneliness. We are given gifts of 

healing, strength, making amends, wisdom, spirituality, and reaching out when we 

process the emotions. 

The way of the Visionary is about seeing beyond what is, to be open to 

possibilities and to intuition, to embrace wide-awakeness (Greene) as we strive to move 

forward. It is about artful-mindedness (Steffensen, 2012) and embracing a forward 

thinking mindset. It is about knowing or being in touch with one’s self and with others, 
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and requires using this knowledge in ways that supports creative and innovative ways of 

being. The Visionary is able to see clearly with the healing and the knowledge, to be 

aware of the journey at hand and ahead. The way of the Visionary is about embodying 

the creative process, ignited by inspiration or challenge resulting in the emergence of 

something quite innovative or possibly new. The way of the Visionary is about using our 

ability to see without our physical eyes, to be aware of the images that come to mind 

everyday. 

The way of the Leader/Warrior is about speaking truths, not being afraid to take a 

stand, to take risks and to seek the changes necessary to move beyond a current reality. It 

is a place of potential and possibility joined by action. It is a place of leadership that 

ignites the passion in self and in others, because it is clear, pure and true. It is about 

enacting and being the change. The way of the Warrior/Leader is about standing in the 

strength, truth, and beauty of who you are and leading in a good way.  

The following graphic (p. 123) developed by Vickers and Steffensen (2012) 

suggests that a leader moves in and out of the four ways of being and seeing in a cyclical 

and iterative way. As you embody your role as a leader, the way of the Teacher provides 

the essential starting point– the stance that seeks to understand, learn from and with 

others the things that need to be done or happen next. In seeking to understand what 

needs to happen next, one’s own emotions and emotions of those with whom you work 

begin to emerge and thus you enter into the way of the Healer. As a Teacher and a Healer 

you process and learn from these emotions so that you might more clearly see the vision 

necessary for the organization to evolve and grow. As a Visionary, a Teacher and a 
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Healer, you can step into the way of the Warrior/Leader where the journey of change can 

begin, be sustained, strengthened and renewed by the understandings from the teaching, 

healing and vision of the ongoing journey. 

Change comes from understanding ourselves—our weaknesses, our strengths. 
That understanding can be fostered from knowledge of our past, our cultural 
heritage, and our environment. The priceless wisdom is available from our elders, 
who, like us, received it from their ancestors. We all have elders, ancestors, and a 
cultural heritage. Once we know our past, we have taken a step in understanding 
ourselves, and we will then be able to strengthen our truths, bringing about 
changes for the better. (Vickers, The Elders Are Watching, 2003) 

 

Figure 2              The Four Directions of Leadership (Vickers & Steffensen, 2012) 
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As I further reflect upon the personal narratives, case studies and interviews 

that have informed this research paper, I now see that these experiences have afforded 

me an opportunity look to each of the Four Directions for understanding: the Teacher 

(A Question of Renewal); the Healer (Through the Eyes of a Physician, interview with 

Dr. Gilbert); the Visionary (Through the Eyes of an Artist, interview with Roy Henry 

Vickers); and the Warrior/Leader (as captured by the case study Creating Our Future. 

The narrative Beyond the Diagnosis embodies all Four Directions, a story about 

healing, teaching, vision, and leading change. It is my contention that together these 

narratives offer us a model for transforming the places and spaces within 

organizations that have become fixed by the status quo.  

I embarked upon this research with the hopes to explore the ways in which 

individuals might imagine new possibilities and create new models for things that 

cannot yet be seen. I wanted to consider the ways in which individuals might better 

negotiate and navigate the constraints within organizations, thinking “anew and 

acting anew, rising with the occasion, overcoming the dogmas of the past” (Lincoln, 

1862). Through my research I sought to understand the degree to which innovation is 

embraced or exhibited as a result of the metaphors we live by and intersection of the 

individual with the language and culture of an organization. Paradoxes of innovation 

and factors that promote or limit innovation in a system, organization or institution 

were highlighted by the case studies Creating Our Future and A Question of Renewal 

shared in Chapter 3 and through the narrative Beyond the Diagnosis presented in 
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Chapter 2. Those factors that affect an individual’s personal desire or ability to create 

or innovate as presented and discussed in the case studies, through the interviews and 

within the narrative Beyond the Diagnosis, resulted in the model for the Four 

Directions of Leadership (Vickers & Steffensen, 2012, p. 123) which embraces the 

Creative Process and is grounded by the Four Directions– Teacher, Healer, Visionary, 

Warrior/Leader.   

It is my contention that leadership embracing this model when approaching 

system and organizational change will optimize the ability of both an individual and 

an organization to be innovative and creative in praxis.  Future research opportunities 

utilizing the Four Directions of Leadership model as a lens with which to observe 

organizations that are considered to be innovative in praxis and are representative of 

the spaces and places where educational transformation is being realized, is the next 

level of work to be embarked upon in my research path. 
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Appendix 1:  
 
Proposed Interview Schedule 
 
Important note with respect to the questions that are listed in this interview 
schedule:  

Not all of the questions are meant to be asked in any given interview. The 
questions need to flow naturally within the conversation with the participants, 
and touch on each of the various themes or topics of creativity, innovation and 
change. As the interviewer, I need to listen carefully to the participants in 
order to appropriately select the questions (from this large collection) that will 
elicit the most informative responses with regards to their experiences, 
thoughts and feelings. 
 

The interview schedule is organized into the following themes or topics: 
• Background information of participants  
• Participant’s thinking about creativity/ experiences with creativity  
• Participant’s thinking about innovation/experiences with innovation 
• Participant’s thinking about change/experiences with change 
• Additional thoughts/general comments 
 
Preamble prior to commencing the interview: 
 
“Thank you so much for agreeing to participate in my research project. As you may 
recall, I am interested in your perspectives on innovation and creativity, and in 
particular, how these relate to your field of work. I am interested in hearing your 
personal experiences and stories of your work. Do you have any questions before we 
begin?” 
 
 

1. Background of Participants 
 

• Tell me a little bit about yourself.  
 

• Have you always lived here? For how long? 
 Have you lived elsewhere? How long? 
 What brought you to this location? 

• What led you to the field of work that you are currently involved in? 
 How long have you been involved in this work? 

 
 What training/education, experiences have you had related to the work 

you do?  
♦ Where did you receive this education/training/experience?
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♦ What were some of the highlights or challenges of this experience? 

 
 What other field of work have you experienced? For how long? 

♦ What were some of the highlights or challenges of this experience? 
 
 

• How long have you been affiliated with this particular organization?  
 Tell me about what brought you to this organization and to your current 

role. 
  

• Tell me about your current role.  
 What are some of your major responsibilities?  
 How are these responsibilities determined? 
 Who determines these responsibilities?  

 
 Does your role/ do your responsibilities impact others? 

♦ Who is impacted by your role? In what ways? 
 

 Have these responsibilities always been the same or have they emerged or 
changed over time? If so, how have these responsibilities changed and 
why have they changed? 

♦ What difference have changes made? 
 

 What are some of the things you find rewarding in this role?  
♦ Tell me more about these rewarding experiences or situations, in 

particular, what makes them rewarding? 
♦ What has been your most satisfying experience related to your 

current role?  
 

 What are some challenges that you face in this role or within your current 
set of responsibilities?  

♦ What makes this particularly challenging?  
♦ What has been your greatest challenge? Can you elaborate on this? 
 

• What other roles have you experienced within this organization? 
 Tell me about your experience in/with these other roles? Was this recently 

or a while ago? 
♦ Was the organization the same then as it is now? If it is different, 

in what ways? 
 Can you tell me more about some of these previous experiences?  

♦ What were your responsibilities? How were these responsibilities 
determined? Who determined these?
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♦ Were others involved within your role? 
♦ How were others involved? Tell me about the impact these inter-

connections. 
♦ Were your experiences different in this setting compared to the 

other setting(s)? If so, in what ways? Any thoughts about the 
difference(s)? Can you tell me more about this? 

 
• Have you worked in other organizations with a similar purpose or focus?  

 Tell me about this experience compared to your current experience(s).  
 What is different about this experience?  
 What is similar about this experience/role compared to your current 

experience/ role? 
 

• If you could wave a magic wand to change something about your role or the 
organization, what would that be?  
 What would be different? 
 How might your responsibilities look or feel different? 

 
 

2. Thinking about Creativity/Experiences with Creativity 
• When you think of the word creativity, what comes to mind? 

 What does creativity look like or feel like? 
 What does it feel like or look like in your role, in other roles or within 

your organization? 
 

• What would you consider to be enabling factors to creativity? 
 Have you experienced these enabling factors anywhere? Tell me about this 

experience. 
 How did these factors affect your ability to perform your role? To what 

degree? 
 

• What would you consider to be limiting factors to creativity? 
 Have you experienced these limiting factors? If so, under what 

circumstance(s) did they occur? Can you tell me more about this 
experience? 
 

• Within your current role, to what degree are you able to be creative?  
 Tell me what is affected by this degree of creativity. 
 How could the degree of creativity be enhanced? What difference would 

enhancing this degree of creativity make to you, your role, to others or to 
your organization?
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• When you think about your organization, are there individuals within the 
organization who embody creativity?  
 Tell me about the kinds of things these individuals doing or what are they 

involved with.  
 What is the impact of their creativity?  
 What is different about what these individuals are doing compared to 

“normal” practice? Can you explain the significance of this difference? 
 Tell me what you think has enabled the creativity? Can you elaborate on 

this? 
 

• What are some places/spaces within the organization where creativity is 
embodied? Can you tell me about these places? 
 What kinds of things are occurring in these places?  
 How long have these creative practices or creative spaces/places been 

present? 
 What difference do these creative practices or creative spaces/places 

make? For whom do they make a difference? 
♦ What is the potential impact of the creative practices, creative 

spaces/places? 
 

 Did anything change in the overall structure or functioning of the 
organization enabling these spaces of creativity to emerge or occur? Is so, 
what changed? What happened next? 
 

 What needs to be present in the organization in order for these creative 
spaces to continue evolving or occurring?  

 Are there any structures, policies, or other factors that have enabled these 
creative spaces? Please explain. 

 Have any individuals enabled the creative practices, spaces/places?  
♦ What roles do/did the individuals have? 
♦ What responsibilities do/did they have? 
♦ Have their responsibilities within the organization always been the 

same? If not, what has changed about their role(s)?  
 

3. Thinking about Innovation/Experiences with Innovation 
• When you think of the word innovation, what comes to mind? 

 Is innovation the same as creativity? Can you elaborate on this? 
• If the terms creativity and innovation are not the same, what is 

different about them? 
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• Have you experienced/witnessed innovative practices? What was involved in 

the innovation? What happened next? 
 What factors do you think enable innovation? Tell me more about this. 
 What does /would innovation look like or feel like in your role, other 

roles, in the organization? 
 (In what ways) or (How are/would) others affected by innovation or lack 

of it?  
 

• What would you consider to be enabling factors of innovation for your 
organization? 
 What things need to be in place for innovation to occur?  
 Have you experienced this enablement anywhere or at any other time? 

Tell me about this experience. 
 

• What would you consider to be limiting factors to innovation? 
 What needs to exist for innovation to occur? Please tell me more about 

this. 
 Have you experienced these limiting factors? If so, under what 

circumstance(s) did they occur? Tell me about this experience. 
 

• Within your current role, to what degree are you able to be innovative?  
 Tell me about what this has entailed or involved.  
 How could the degree of innovation be enhanced?  
 What difference would enhancing this degree of innovation make to you, 

your role, to others or to your organization? 
 

• Would you describe your organization as being a place of innovation? If so, in 
what ways? If not, please explain. 
 Has it always been a place of innovation? 
 How long would you say it has been innovative or not innovative? 
 What changes have promoted or limited innovation?  

♦ How did these changes come into being? What were the initiating 
factors/circumstances for these innovations? What happened next? 

♦ Did anyone guide/facilitate these changes? 
♦ What role/responsibility do they have? 
♦ How have they enabled or limited innovation(s)? 

 
• Can you think of some people in the organization that embody innovation?  

 In what ways are they innovative? 
 What is significant about the innovation(s) they have made? Who or what 

is impacted by the innovation(s)?
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• When you think of innovative practices in your profession, what might these 
be or what might these look like? 
 How is this innovation in practice important to your role or profession? 
 What difference do innovative practices make? How do you know? Can 

you give some examples? 
 
 

4. Thinking about the Change Process/ Experiences with change processes 
 

• What are some changes you have observed or been part of that have taken 
place in your organization or your profession during the past 5 years? = 
 10 years?  
 15 years? 

 
• Tell me about these changes. How would you describe the changes? For 

example, were they simple, complex, easy, successful, difficult, stressful etc? 
 Are there any patterns to the changes that have occurred? 
 What would you describe as the most significant change(s) or 

developments that have occurred in the organization? Please explain. 
 Who or what initiated the changes? What happened next? 
 How were the changes implemented? 
 What occurrences, roles or responsibilities have resulted or evolved due to 

the changes? 
 Who has been impacted by the changes and in what ways? How do you 

know? 
 What has been the greatest hurdle to overcome regarding the changes? 

♦ How has this been overcome? 
♦ Who has helped with overcoming these hurdles? 
♦ What sorts of things have been done to help with this? 

 
• If you could change anything in the organization what would it be? 

 How would your role change as a result of this change?  
 How would the change(s) you propose impact the organization or the roles 

of yourself and others? 
 

• What do consider barriers to change(s) in the organization? 
 What do you consider or see as the greatest barrier(s) to change? 
 What needs to be put in place to reduce or remove the barrier(s)? 
 Who could enable this? How? 
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 If you were able to influence change, how might you remove or address 

the barriers? 
♦ Why is this important to do? 
♦ What do you hope to see and for whom? 
♦ What will happen if these barriers are not addressed? 
♦ Whose help or what resources are needed?  
♦ What impact will this help or addition of resources have? Please 

explain. 
 
 

5. Additional ideas/General responses 
 
• Using metaphor to describe your experiences (in your role/profession, within 

the organization etc.), what metaphor would you use? For example, if I were 
answering this question, I might say, “My experience in the organization has 
been like an eagle learning to fly.  (I would then go on to explain my thinking 
regarding this metaphor). 

 
• Is there anything else you’d like to share about your experience(s)? 
• Are there any questions you wish I had asked but didn’t ask?  
• If you think of anything else that you’d like to share, please feel free to 

contact me either via email or by telephone. 
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Appendix 2 
 
One Earth Many Voices is a unit created by Arts Teacher Leaders involved in a 
Collaborative Arts Inquiry. Contained within each of the tabs of this LiveBinder, the 
evolution of the work, student and teacher reflections about the process are captured. The 
unit One Earth, Many Voices, created during our inquiry, was our vehicle for exploring 
the question: 

• How can we improve creative and critical thinking skills of our students by 
differentiating our instruction (content, process, product, environment) within the 
Creative Process? 

One Earth, Many Voices Elementary Visual Arts Unit 

Context: 

Since arts experiences offer other modes and ways of experiencing and learning 
children will have opportunities to think and feel as they explore, problem-solve, 
express, interpret, and evaluate the process and the results. To watch a child 
completely engaged in an arts experience is to recognize that the brain is on, 
driven by the aesthetic and emotional imperative to make meaning, to say 
something, to represent what matters. 

  
The Arts Go to School, David Booth and Masayuki Hachiya, eds. 

(Markham, Ontario: Pembroke Publishers, 2004), p.15  

In an ever-changing world, we are faced with a range of events and perspectives that 
unfold daily.  If the earth could sing, what would be the songs? How might the songs of 
the earth reflect the events and perspectives that have unfolded around us? Some of these 
songs might be joyful, filled with beauty and celebration, while others may be shrouded 
in destruction, devastation, and despair. This unit attempts to seek out the many voices of 
our earth and its inhabitants, offering words of wisdom, understanding, and hope through 
the art works that students create. 

This unit focuses on visual communication and critical thinking. Throughout the unit, 
students are challenged to consider the meaning behind images.  Students will be required 
to question their own values and think critically about the images and texts shared with 
them throughout the creative process. Through the use of the elements and principles of 
design (in particular color, texture, form, balance and emphasis) students will capture 
their own interpretations of local or global environmental or social justice issues, striving 
to say something significant and to represent what matters to our world.  
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I would like to extend my sincerest thanks to the wonderful team of writers who 
assembled over the past few months, working with inspiration, creativity and imagination 
to create this multi -faceted unit.  

We hope that even though it is designated as an Elementary Visual Arts/Literacy Unit, 
teachers from Grades 9-12 might find elements within it that would connect to their 
studies.  (Karen Steffensen, 2011) 

 

 

Click on the following link to access this resource: 
 
http://www.livebinders.com/edit?id=103229 
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